2

im

TR SO WO
N
-

E . THE INPACT OF THE STATE OF ISRAEL

SCROOLS IN MONTREAL

A Thesis
. <
{3 Presented to

The Faculty of the School of Education

MeGill University

In Partial Fulfillment
of the Regquiraments for the Degree

Master of Educational Administration
5

o o

By

‘ Banjanin Ziv
June 1975

.
~

‘ (©  BENJAMIN ZIV 1977 i

ON THE HEBREW CURRICULUM OF TWO JEWISH ELENENTARY

< E:‘/f’ -

[




+ A . . ‘
e -y - LYl W A Te v - [
T YT Y o ;' \ , , e 1 : . \

. ..
. ' LS " [ o f B . X (VDS o «
1 N i, v RN ' b ., & R N "
3 ; R R i o R . ) iR NPV .
' e ; \\'«"‘ L . RSN ',‘-i’«‘\’.‘ : ¢ N RUIAL: TR A
, R § ~.‘M \ o ¢ A . ' N Q.. Lo, Yo

ey oo “"\". “‘A‘}\*u\\ \"

AN X

Eameay

Yy

ABSTRACT

TITLE The Impact of the State of Israel on the lhbn’vﬂ Curriculum

of t-wo" Jawish elementary schools in Montreal,

DEGREE Master of Arts
CULTY Education
DEPARTMENT Educational Administration
AUTHOR Benjamin Ziv
ADVISOR Dr. Ronald H, Tali

\3 -

The purpose of this study was to investigate the impact of the State

of Israel on tha Habrew Curriculum of two Jewish Elementary schools in

Montreal, namely, Jewish People's and Peratz Schools and United Talmud

Torahs of Montreal, »

The hypothesis was that tha State of Israsl, since its astablishmant, °

had an impact on the Hebrew Curriculum of the two achools.

The methodology included a study of school documants, personal interviews

and quastionnaire responses.

~

[

The findings supported the hypothesis with the greatest emphasis after

/j the 1973 Yom Kippur War,
AV
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RESUNME
ILTRE L'impacte de 1'Etat d'lsrasl aur le programme d'&tudes

hébraiques de daux $coles juives de Montréal,

DIPLOME Maltrisa &s Arts
FACULTE Sciences de L'Education

DEPARTEMENT Administration Scolaire

AUTEUR Benjamin 2iv
CONSEILLER Dr. Ronald H. Tali

L'objet de cette &tude a &t& de déterminer l'impacte de 1'Etat d'lsrael

sur le prograwme d' §tudes \\ébniqun de deux &coles ElEmentaires juives de

Montréal;: \

- Ecoles Jewish People's et Peret: Schools
- United Talmud Torahs de Montréal

L'hypothise de l'auteur est que l'Etat d'lsrael a eu une influence

-4

déterminante sur le programme d'&tudes hébraiques de ces deux Ecoles et

f

cecl depuis leur &tablissement,

La méthode de racherche utilisée &tait composée da: T .
- Documents scolaires ‘ ’ .
- d' ntrevues personnalles et de (* &
= quastionnaires wriponses i

L'hypothisa mentionnée plua haut a &tE confirmbe phincﬁnt 3 la suite

de la guarre du Yom Rippur en 1973,

W
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CHAPTER I .
INTRODUCTION .~

Since the begipning of the Jewish Nation 4,000 years ago,
the Jewish culture u{d education has played ,a vital role in the
life of the Jewish pecpla. Jewish education was primri]\y a religious
one and tha purpose of auch an cduacati,on vas to preserve the uniqueness

of the Jewish Nation and its nligion‘l -

The fact that the Jewish community seeks a Jewish education
comes from the religious laws that Jews must keep. Onp of the basic
roles of the Jewish Leaders is the obligation to educate their people
according to the role that God commanded in the‘ Bible. In several

places in the Bible ¢6ne can find the following:

Gather the pecple, men and women, children and
- the strangers in your communities 'that they
may hear and so leam to revere the Lord your
God and to observe faithfully every word of
His teaching, their children, too, who have
not had the experience, shall hear and learn
to ravere the Lord your God as long as they .
live in the land vhichzyou ars about to cross
the Jordan to occupy.

The father was also under cbligation to teach his owm

children. 4

\

, |l'ln£yclopcdia Judaica, Vol. 6, p. 385

2rme Holy Scriptures, Revised in accordance with Jewifh
Tradition and Nodern Biblical Scholarship, Deuterondmy 31: 12-13

¢

-1-
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Take to heart thesc words with which I chayrge
Q you this day. Impress them upon your children.

Recite thom when you stay at home and when you o
are away, when you lie down- snd whan you get up.3 /

~

As a Jew becomes less religioua.'tge educqflod\ho gives to his
children tends to lessen. An 1ndication of that situation is that,
-1 1972 in Montrcal, 61.7% of the Jowish children did not receive any

2

kind of Jewish education.6

Besides the religious reasons for Jewish educatiog. which were

basically to train the individsal to be able to participate in 5he ‘§

service held in the synagogue. another reason was to prevent the danger

of assimilation among the Jews,

»

1

The Jewish eduéation throughout the Jewish communities in the
world was given free of charge a?d illiteracy among Jews was rare.
Usually the Jewish education was supgorted by the rich pecple of the
Jewish. community and in some areas taxes were collected from the Jews
vho settled in these communities in order to cover thé needs. . <\‘

Education was always the first and\post important need of any community.S

_Duking the Renaissance Period, the Jewish education included

some other general studies such as philosephy, medicine, physics and

nmathematics.

Generally speaking, as we approached the modern‘era, many Jewish °

—~ i
Ifhe Holy Scriptures, Deuteronomy, 6:67

4Jewish Educa:ion in Greater Montreal, (Montreal, 1972). p.21.

SEnczclogedia Judgica, Vol. 6, p.4l12.

4]
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™ qtuhonts became part of the yniversi y.6 With the. ppééadiug of the

<§b / uniV.tlll education. during the 19th Century, th‘-idea‘othbwichﬁparochial
ochoolo was abolighed and Sunday I 1s and afternoon lchoola were g

i

established: gupeciclly in the Unitcd States’' and Rurope.’

. In these types of achools, Yi&iiah. Hebrew, ‘and religion were
taught. The general subjects were taughéiin-tpe public schools during

the weaekdays: - A change in this policy was brought abo&t in the early-

part of the 20th‘century in the United Stated and Canadi. and Jewish
Fl M 4 N ’ . M -
day schools were established vhere the Jewish child could receive a
R - ° v

general education as well as a Jawish education.3 ' .

There avre aixte;n elementary Jewish dey schools, six ‘Jewish

high schools, and twenty Sunday and af:ntnoon ychools in Montreal,

Approximately 6,000 children make up this school system.9

“ . e L 4

'/,' -

61b3d. , p.416
Ibid., p.438 o ; /,

" Brbid., p.242
¢ 9Jewish Education in Greater Montreal, (Montreal, 197%)( p. 49,

. ° 1
. \ . ;
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Need a1 ' 'urposce

The purpoase of this study is to investigate the {mpoct of
the State of Tstael on the Hebrew cutticulum of teo Jewish element v
schools {n Mentieal, narely, Jewish People's and Perets Schools and
I'mited Talmud Torvahs of Montreal The <tudy alse 1ntends to tocus or
the goals ot ecach scheol and teo see {f the State of Israel contributes

te the achievement of these goals orv detracts from the achicvenent

of these goals. The hvpothesis [« that the State of lsrae) contributes

to wch&ovc the <chools' goals
The need tor this kind ot studv is derived from the felloving

t
1. After a research of the literature, it vas deterrined

that no such study has heen deone.

N The curriculum of the Hebrew stud cs i« not !ixed
and current events in Isracl have an {mpact on ths
curriculum, but these changes in the curriculim are
not alvavs parallel to the original goals. Thevretore,
the study 1s needed to identify these changes »hach

are necessary for reaching the geals.

1. There appears a need to investipate whether the trpact s

dominated by the State of Israel cor the local sclools,

Statement of the Trotlem

/ »
The two schools have 1n common one major geal, wvhich is to
provide the child with a Jewish education and a general one. Rut each

school has a different opinion as to what is a Jewish education. These

"y

Xl
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(:) differences are basically derived from the religious backgrounds.

United Talmud Torahs of Montreal is a modern Orthodox school.
The staff of the Hebrew department is a mixture of religious and non-
religious teachers. The students, too, are from a religious and/or a

non-religious background.

Jewish People's and Peretz Schools is known as a non-religious
school and its staff and program are on national Judaism rather than

a religious level.

The meaning of Jewish education for the United Talmud Torahs

of Montreal is:

1. To grow up as & responsible person with a responsible
feelirdg towards the Jewish community.
0 2. To be involved in the community.
3. To be active in it and at the same time consider Israel

as the country in which sooner or later he should be

living.

4, To teach the youth how to keep a Kosher home and to
give them a wide knowledge of the Jewish tradition

from a historical and religious point of view.

5. " to perpetuate theé¥Jewish people by educating its youth
to be knowledgeable and conscious of their rich Jewish
cultural, spiritual and traditional heritage within a
Canadian milieu," 10

Jewish People's and Peretr Schools interprets the meaning of

Jewish education as:

<:> 1OSchool Term, United Talmud Torahs of Montreal (Montreal,
1974 - 1975), p. 3.
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1. A feeling of balonging to the Canadian Jewish community
as an integral part of the Canadian scene.

2. A feeling of belonging to the Jewish people the world-

over.

3. A deep attachment to Israel as the spiritual and cultural
home of the entire Jewish people and a strong desire to

help in the development of that country.

4, The including of the ideals of social progress of

individual and communal responsibility and preparation

for active participation in communal living. 1

According to the goals of these schools one can see that schools
have an importti&_role in attempting to keep the Jewigh tradition and to
eliminate the danger of assimilation. One of the basic social laws of the
Jewish Nation, taken from the Torah, is that Jews are responsible to each

other. It means that the Jews in the Diaspora are responsible for the

State of Israel and Israel is responsible for the Jews in the world.

One of the responsibilities of the State of Israel is to take
care of the Jewish education in the Diaspora. Therefore, the State of
Israel encourages Israeli teachers to teach in the Diaspora and the Hebrew
Doniversity in Jerusalem has a special department dealing with the Jewish

education in the Diaspora.

The Jewish Agency, in Jerusalem, also has a special department

which deals with the Jewish education from all aspects; curriculum,

11Shinon Dunsky, Shlome Wiseman Book, Jewish People's and Peretz
Schools (Montreal, 1961), p. 26 .
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publishing taxt books, supervisors, recruiting teachers, helping the
school with special advisors and budgeting. For the purpose of this

study, all of- these agents will be under one name--Israel.

According to the Methodology and Procedures outlined in
Chapter III, the study intends to investigate how these two schools,
United Talmud Torahs of Montreal (U.T.T.) and Jewish People's and
Peretr Schools (J.P.P.S.) are influenced by Israel. Also to what extent
the schools agree to make changes in the curriculum and if these changes
are advancing the main goals of each school. The study will attempt to
look at the curriculum of each school during the last twenty-six years,
since the establishment of the State of Israel, and note any changes

in the curriculum either written or unwritten.
Rationale

Albert 1. Oliver claims that curriculum is what happens to
children in school as a result of the teacher's work. More than that,
the direct teaching in the classroom is also part of the curriculum.
Even the climate of interpersonal relationships in a school ;s part of

tHe curriculum.

Since teachers play an important role in the school, they
generally are the ones to affect the/curriculum. Most teachers in
United Talmud Torahs of Montreal and Jewish People's and Peretz Schools
are from Israel and bring with them definite culture and educational ideas.

One might say that the curriculum of the Hebrew department of these two

M 2

&
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schools is affected by these teachers and does make an impact on their
respective curricula. Moreover, the study intends to show that the
informal curriculum has a greater influence than the written omne. That
is to say, that very often changes in the unwritten curriculum take
place due to the events which occur in Israel and are not necessarily

formal and written.

Definition of Terms

Israel

The State of the Jewish people in the Middle East which was
established in May 1948.

Diaspora

The whole body of Jews living scattered among the Gentiles,
after the Babylonian captivity; any country in which Jews

are living besides Israel.
Hebrew

The official language of the State of Israel. The language
in which the original Bible is written.

Yiddish

The main colloquial language of the majority of Central and
Eastern European Jewry. The bulk of Yiddish grammar is
derived from a fusion of various medieval Western, Southern
and German dialects. Since the movement of Yiddish-speaking
people into Slavic territories (l4th Century), languages such
as Czechoslovakian, Polish, Ukrainian and Belorussian
affected Yiddish degply.




O

Chabad

Jewish elementary school

Elementary school from grades one to six. The studies being
divided into equal parts: general studies according to the
provincial demands taught in English and Jewish subjects
taught in Hebrew and Yiddish.

Mishnah

Derived from the Hebrew word "shanah" meaning "to repeat'.
The Mishnah included six orders that were repeated, arranged
and revised about the beginning of the 3rd Century by

Judah Ha Nasi.

Siddur

The prayer book which is used in the synagogue for everyday

services and on the holidays.
Torah

The Five Books of Moses set before the Children of Israel.
It refers particularly to the Pentateuach, apart from the
rest of the Bible. -

Dinim

Th% code of laws and customs that every religious Jew has

to follow everyday.

Chabad is an acronym of Hokmah Binah and Daath; the primary
intellectual attributes of the Deity. Chabad is named because

it stresses the intellectual penetration into the exactness )

of the infinite and its relationship to the divine soul.
Curriculum

Since the study attempts to investigate the written and
unwritten curriculum of the two schools mentioned above,

the writer of this thesis found that the definition of
Albert I. Oliver is appropriate for this study. He indicates:
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Basically the curriculum is what happens

to children in school as a result of what
teachers do. It includes all of the experi-
cnces of children for which the school should
accept responsibility. It is the program used
by the school as a means of accomplishing its
purpose. Direct teaching in the classroom is
part of the curriculum. School activities,
such as clubs, sports, student councils, and
the like are also part of the curriculum,
since they presumably have been planned by the
school to he}B achieve certain educational
objectives,

Limitations
t &

In Montreal there are three types of Jewish elementary schools
that follow the general curriculum of the Province of Quebec., Some of
them are verv orthodox schools, in that they follow the religious laws
and customs that were set by God and the Rabbis in the Torah and other
religious books, (Mishnah and Talmud). In the Orthodox schools all the
Hebrew teachers must be religious and most of the students and their
parents are religious. The second type of schools is traditiomal .
schools, which Deans that the schools keep the religious laws but not
very strictly. Not all of the Hebrew teachers are religious and many of
the students and their parents are not strictly religious. United Talmud
Toraps of Montreal belongs to this type of school. The third type of
school is known as a non-religious school, which means that these schools
do not keep the religious laws. The Hebrew teachers do not have to be

religious in order to teach there. Jewish People's and Peretz Schools

12A1bett I. Oliver, Curriculum Improvement, A Guide to Problems,
Principals and Procedures ( Dodd Mead and Company, New York, 1965), p. 12




-11-

belong to this type of school.

The study will investigate the two biggest elementary schools

L]

in Montreal: United Talmud Torahs of Montrefl and Jewish People's and

Paerete Schools. The reasons for choosing these two schools are:

These schools recognize the State of Israel

as the State of the Jewish People. Due to the
fact that Israel is not a religious country,

and her civil laws are not based on the religious
laws as written in the religious books (Torah,
Mishnah, Talmud), the orthodox Jews do not
recognize Israel as the State of all the Jews.
Therefore, the orthodox schools do not include

Israel in their curriculum.

The two schools comprise 80X of all the Jewish
children that attend Jewish elementary schools
in Montreal. The study will examine the role
of Israel in the Bebrem{i::;iculum of each
school since the establ ent of the State

of Israel.

According to the Methodology and Procedures outlined in

Chapter III, the study will then investigate the impact of the

establishment of the State of Israel on the curriculum on each one

of the schools during the last twenty-six years. The study will then

arbitrarily focus on the following four periods:

1,

2.

The first two years prior to the establishment
of the State of Israel.

Second Period 1948 to 1956

Third Period 1957 to 1965

Fourth Period 1966 to 1973
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The thesis will study the curriculum of grades one, two and
three as one unit and of grades four, five, six and seven as a second

unit.

The study will deal with the Hebrew curriculum of each school.
The Second Period, 1948 to 1956 will be compared to the Hebrew curriculum
of 1946 to 1947, two years before the establishment of the State of Israel.
The Third Period, 1957 to 1965 will be compared to the years 1948 to 1956.
The Fourth Period, 1966 to 1973, will be compared to the years 1957 to
1965. By comparison it means that the study intends to find out what
changes took place in the curriculum, in each subject apd in general.
Also, the study intends to find out the changes in the goals, if any,

as a result of the State of Israel.
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CHAPTER II

REVIEW OF LITERATURE

The review of literature will be divided into four parts,
Part I will review the literature bdefore the establishﬁent of the

State of Israel until 1948,

NS

Part II will review the literature after the establishment
of the State of Israel. It will review the authors who see Israel
as an integral part of the Hebrew curriculum and do not think that

the Hebrew curriculum is complete without Israel in it,

Part IIT will review the literature to support the limitations,
~

about the orthodox schools which do not include Israel in the curriculum.

In Montreal some of these schools are represented by the Thabad Movement.

Part IV is a summary.

-13-
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PART I

o REVIEW OF THE LITERATURE THAT WAS WRITTEN BEFORE

THE ESTABLISHMENT OF THE STATE OF ISRAEL
A

David W. Pearlman, who was the Principal of the Rebrew Scheol
of the Society for the Advancement of Judaism, vroée an article in
1931 named "The Curriculum of a Congregational Hebrew School", in

which he indicated the following:

1) The school aims to transmit to the child
\ the essential elements of the HRebrew
language and literature. Sufficient know-
ledge of Hebrew is taught so that the
child can properly appreciate the Bible,
the Prayer Book and some of the simpler
examples of current Hebrew literature.
It does not aim merely to be another
regular Talmud Torah or Hebrew School,.

2) The school gives an important place to
all subjects which indicate to the child
that he is a member of the Jewish group.

3) To develop the Jewish religious character
of the child, Hebrew is not merely a lin-
guistic study, for special efforts are
taken to indicate the beauty of Jewish
ideals expressed in it. 13

While reading the article, there was no mention of Israel
in the curriculum or as a subject. In the article, "Some Guiding

Principles for the Curriculum of the Jewish School of Tomorrow",

\

13

David W, Pearlman, The Curriculum of a Congregational Hebrew
School, Jewish Education, Vol. III No. 2 (April-June 1931), p. 98

OBwr? 2o
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Jacob S. Golub and Leo L. Honor wrote:

Not only myust American Jewry retain its
connection with its historic antecedents,
but it must maintain an intimate relation
with Jewries the world over. lé

We shall thus be able to continue the
common folk life of our people which
until modern times, was so universal

a characteristic of Jewish living. -
The effectiveness of our schools, there-
fore, should be judged by the degree to
which they lead, to creative adjustment,
growing out of our own group experience
as well as of the experiences of other
Jevries. 15 ¢

The authors of this article saw the aim of most of the
schools at that time was:
(:) to maintain the traditional synagogue

and to prepare the child for active
participation in it. 16

According to them the schools of
tomorrow must meet the issues of
the nature of the Jewish group life
in Palestine, the Hebrew lunguage,17
the Jewish religion or symagogue.

They are asking how shall the child be related to Palestine.

Their answer 1is that Palestine should:

!

1% Jacob S. Golub and Leo L. Honor, Some Guiding Principles for

The Curriculum of the Jewish School of Tomorrow, Jewish Education, Vol.IV

No. 3 (October-Becember 1932), p. 151

Lrpid, p. 152

@ L 161414, p. 152

ipid, p. 153 . i /

P——am o
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serve as the centre of world Jewry, the
headquarters for Jewish life 18 | there-
fore, the duties towards Palestine which
the Jewish school should impress upon its
pupils, to support Palestine financially
and to advance its interests through
enlightening discussion. It is highly
meritorious for an individual to devote
some period of his life to pioneering
or at least to study in Palestine. Jews

- should familiarize themse
progress of Palestine. All
sources for obtaining correct
information should be utilized. ;The school
will carefully beware of over idealization
of present Palestine.

In a survey that was made by Isaac B. Berkson and Ben Rosen
in 1936 among the Congregational and Communal Jewish Schools in the

United States, it was fc&und that in both schools the following subjects

were taught: -

Hebrew, Prayer Book, Bible, Jewish Customs

and Concepts, holidays, Jewish history,

Jewish current events and Palestine...

Palestine occupies an important place o
4 rdther by emphasis and attitude than by

direct teaching or through the amount of

time devoted. 40

-

mlbid, p. 157
19

Ibid, p. 158
o

2olsuc B. Berkson and Ben Rosen, Is There Instrimsic Opposition

Between Congregational and Communal Schools? Jewish Education, Vol. XII,
No. 1 (April, 1940), p. 11-12
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IR 1940 Alexander M. Dushkin emphasized in his article, The

Next Decade of Jewish Education in New York City, that:
4

During the next decade we must face anew
the task.of trying to arrive at an under-
standing aa to the ideological relation of
Palestine to America. Jd§aiam. perhaps not
on the basis of previously contested words
and phrases, but on the basis 05 the spirie-
ual significance of Palestine. 1

Professor Ernst Simon from the Hebrew University in Jerusalem,

said in his lecture in 1943:

One of the main functions of the Hebrew
University as a whole, and of its Education
Department in particular, is to develop a
new type of teacher.. for the communities
and Hebrew schools in the Diaspora.

Ben M. Edidn studied the curriculum of the Talmud Torah

Daily Hebrew School and found that the main aim of the school is:

To enable the pupil to live a dignified Jewish
life as an individual...to develop in him
particularly the desire to take part in the
important national undertakings for the rebirth
of the Jewish People and the upbulilding of
Palegtine,

21Alexnndet M. Dushkin, The Next Decade of Jewish Education in

New York City,Jewish Education Vol. XII, No. 2 (September,1940), p. 67

zzntnst Simon, The Future Teachers of Palestine , Jewish Education
Vol.XV, No. 1, (September, 1943), p. 10

23Ben M. Edidn, Critigque of the Hebrew School Curriculum, Jewish
Education, Vol. XVI, No. 2, 1Novuuber. 19455. p. 15




P AR T AT es 7 -

E

hafla o o o oco de . e L R Bl

Paatle ‘& s ot At ool v

@

-18-

In November, 1945, after World War II, three well known
educators in the United States, Ben M. Edidn, William Chomsky and
Simon Bugatch, made a survey about the Developments in the Jewish
Curriculum. They found that nine different types of Jewish schools
developed a Hebrew curriculum. The changes in the curriculum of each

school touched all the grades and most of the subjects.

In the curriculum for Congregptional Schools of the Principals’
Council of Newark, New Jersey, it was found thif\the central themes

were:

First year - the home
Second year - the synagogue
Third year - Palestine
Fourth year - The American
Jewish Community

2
Fifth year - Israel and the world. 4

In the Jewish Sunday schools it was found that the development

about Palestine was in grade four as:"Rural Life in Present Day Palestine”.

The development was also shown by the use of recent text books

such as Bikkur B'Eretz Israel (A Visit in Israel) and Anachnu Noseim

L'Eretz Israel (We Are Travelling to Israel).25

2‘!'Ben M. Edidn, William Chomsky and Simon Bugatch, Development

in the Jewish Curriculum, Jewish Education, Vol. XVII, No. 1 (November,

1945), p. 15

25
Ibid, p. 16
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In 1947 v vear hetore t tahlishment of the State ot Isrvact,
L Lentorence of the Jorld Unfen for Jewtsh Pducation ar the dvaspotr o,
took place 1n Jerusalem The discucsions and lecturcs piven ot that
conference vere cdited 1n 1 beol c1tled Tewish tducation in the Niasporn.

In this hool thete ate weveral anteresting 1deas about the Jer ish
education. What mikes these ideas more 1nteresting is that they were

brought out and discusced before the State of Tsrael was et bhlishad

Profeasor A Picer from the Pebrew University, < n‘Q.n
i

conference

The Jewish education must he a vervy
demanding onc The students should
realize they have to give as much

as pessihle and expect heavy demands
and requirements in their course of,
study Translated from the Hehrew.

We must teach the Hebrew language ss
1t 1s a vital language. Without the
lebrev language the Jewish schools
will be considered as religious ones.
The Hebrew language 1s the national
symbol which shows that we are not

a religious group, but a natign.
Translated from the Hebrev.

In this conference, Professor Dushkin presents his 1ceas
sbout the goals of the Jewish education and amone those 1deas we

read

26A. Riger, Jewish Education 1in the Diaspora, (Jerusalem: :

1948, University Press),p.?.

27

Ibid, p-8.

S

B AL ks Rt o B RR A AR e Tl \‘ -



- 20-

A The Jewish educator cruld educate the
Jewish child to imm., ate to Israel. The
( ) immigration could bc done 1n one of two
ways: To come to Istrael as a visitor for

a certain period of time. To settle 1in

Israel permanently. Translated from the

) Hebrew., 28 K

H. Gmaran, an educator from Cincinnati, sces the poils

of the Jewish education in four different ways:

Israel -« the love of Israel.
Hebrew language.

Jewish history.

The State of Israel.

£ W b

A strong Influence of Isregel on the Jewish education is
discussed by Professor §.D. Goitein from the Hebrew University. He
suggests that the Hebrew University will give a certificate to the

students who finish their Hebrew studies. The certificate will be

given on an examination basis which will test the knowledge of the

A 4.

L e i AL Lkt S WL
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3 Hebrew language. Professor Goitein defines the purpose of the

e RN R AT Ty .

emse wCe,

certificate in the following manner:

To stimulate and to encourage the
students who study the Hebrew
language in the Diaspora. To give
direction and order to their studies.
Translated from the Hebrew. 30

28Ibid, p. 14-15

291b1a, p. 102-3

3]

30rp14, p. 117 .
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The Conference of the World Umion for Jewish Education in

the Diaspora accepted forty-seven ideas and among them five ideas

¥
A
related to Israel. §
k.
3

1. The Hebrew education in the Diaspora must i
be a Hebrew Zionist education in the spirit
of the Torah and the tradition of the Nation
of Israel.

2. The right Hebrew education is an education
in which the subject matters will be taught
in Hebrew from the original Hebrew text book.

3. Every educator must stir up the willingness -
to immigrate to Israel, at least as a tourist
or as a student, in order to be involved in
the country life and to study in the educational
institutions which are in Israel.

4. The Jewish education in the Diaspora must
educate Jews to rebuild Israel and also to
immigrate to Israel for a complete Hebrew life
and to participate personally in the building
of the State of Israel.

5. The main content of the text books should include
the folklore of the new Israel and to plant in

- the childrens' hearts the love for Israel, the

country and for the spiritual knowledge.
Translated from the Hebrew.

Louis Katzoff emphasizes that "the tendency of Conservative
32

Judaism has been to emphasize increasingly the role of Israel.”
Before the State of Israel was established, a survey made in

the United States showed that only twenty-five minutes were devoted T

to "Jewish current events and modern Jewish problems. It was omnly 8X

from the total Jewish studies.” 33

3lrb1d, p. 166-167

32Louis Katzoff, Issues in the Jewish Education, (New York: Block
Publishing Company, 1949), p. 30

B4, p. 47
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There is no doubt that Jewish education should give a very
important place to Hebrew in the curriculum of any Jewish school.
The Hebrew language was known among the Jewish People as the Holy
Lanugage. Therefore, the Jews only spoke Hebrew when religious mag;;ial
was being taught. Since the middle ‘of the 19th Century, this attitude
toward the Hebrew language was abolished, salthough there are still
some religious Jews who do not speak Hebrew unless it is in the

synagogue or during the study of a religious article.

Louls Katzoff devoted a whole chapter in his book with regard

to the Hebrew language. It is interesting to note:

Since Hebrew is not yet spoken widely

in America, it has retained most of its
religious character. Yet the influence

of Palestine, in its revitalizing effect
upon the religious schools, has even here
given it a secular colouring whenever the
emphasis upon the development and use of
the language has been more pronounced. By
accenting this secular nature of Hebrew,
the school not only reflects the measure
of direct Palestinian influence, but also
the extent to which the school aims to make
Hebrew a living language for the child. 34

In 1947, a year before the establishment of the State of
Israel, a questionnaire was distributed among 202 educators in the
United States. The purpose of this questionnaire,which was administered
by Louis Katzoff, was to investigate the attitude of the Jews who belong

to the Conservative Movement ( a movement standing between the Orthodox

?AIbid, p. 62
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and Reform Jews) towards Palestine. Among the 202 respondents, there
were ninety-three-rabbis, fifty-one weekday teachers, twenty-six

principals and thirty-two Sunday school teachers.




TABLE 1

©

COMPARISON OF EMPHASIS UPO! VAPIOUS

ASPECTS OF THE TEACHING OF PALLSTIKNE

35
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>

Aspects Rabbis eekday Teache~s Sunday School
and Principals Teachers
CSP * MDC k% CSpP * MDC *% csp # *DC A%
2 (A) % (B) z (€ Z (D) T(E) T (F)
importance of Palestine
in shaping Jewish history,
past and present. 71 96 81 92 20 94
Importance of Palestine
as a solution to the
problem of Jewish
homelessness. 86 94 86 94 91 93
1

The need for a Jewish i
commonwealth, 77 87 87 96 o1 93 :
The need for a cultural
and religious centre for
world Jewry. 77 93 81 94 83 83
The realization of the
prophetic ideals of the
Bible, as exemplified in
the kvutza (group of
people living together
and sharing everything). 26 41 41 58 33 62

% Current School Practice
*% Most Desirable Condition

35

Ibid, p. 92, 1949
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Table 1 shows that the current school practice is always less
than the most desirable condition. That is to say, that the real
situation in the school is not in the same level as the wishing and
desiring. When we compare Colum A to Column B, C to D and E to F,
the table indicates that A, C and E are less than B, D and F, which
is the most desirable condition. The respondents act in the school
in a lower degree than what they declare it should be. But even then
it is high in both cases, which indicates that Israel (Palestine) has
a strong influence on the curriculum of the schools. In this case, the
Conservative schools in the United States looked toward Palestine before

the establishment of Israel.

In the United States, the United Synagogue Commission on Jewish
Education issued the Objectives of the Jewish Congregational School.

This was done in 1946 and the part dealing with Palestine said:

The curriculum should give the children an
appreciation of the role of Eretz Israel

ané] in the past; an understanding of the
slgnificance of Eretz Israel [land} for con-
temporary Jewish life and for the future of
the Jewish people; a desire to help in the
upbuilding and development of the Jewish
community in Eretz Israel [1and] and
inspiration to nobler personal living which
comes from an appreciation of the heroically
creative pioneering achievements of the
Yishuv [ settlement ] . In the upper grades
there should be organired classroom instru-
ction in this subject. But on all levels
Palestine's role in Jewish life should be
stressed through manifold opportunities
offered by such extra curricular activities
such as holiday celebrations, songs, the Keren
Ami Project [ fund raising] and current events
discussions.

361114, Appendix B, p. 187
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PART II

REVIEW OF THE LITERATURE THAT WAS WRITTEN AFTER

THE ESTABLISHMENT OF THE STATE OF ISRAEL

When a curriculum is being planned, many questions are asked
in the Jewish communities in the United States and Canada. Judah Pilch

summarized them as follows:

How can today's Jewish children and youth

be inducted into progressively more complete
participation in the common life of the all
Jewish fellowship at a time when a larger
community offers so many challenges and
opportunities.

What shall be selected from the vast
literature of the Jewish people that
obviously cannot be taught during four
to ten years of study.

What attitudes, understanding and knowledge,
loyalties and skills should a Jew possess
and how can these best be transmitted and
developed in the limited number of years
of childhood study.37
A reading of the literature dealing with Jewish education of
the Conservative and modern religious groups shows that basically the

goals of the Jewish education are very . similar. Therefore, the answers

about the materials which should be used in order to reach the goals.

Food

37 judah Pilch, The National Curriculum Regearch Institute,
Jewish Education, (37:4 152-165), p. 153

to those questions are basically the same. The differences are mainly
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0 Research done by the National Curriculum Research Institute

(N.C.R.1I.) 1in 1966 in the United States, shows that the goals of most

of the Jewish schools are:

; Transmission of cultural heritage, with the
experiences of the Jewish past.

To meet the survivgl needs of the modern
Jews.

To help the Jewish child to understand 4
the Jewish ideals on which the State of

1 Israel is based and to work out practical

; ways of assisting its people in their

1 efforts to build the Jewish State in

: keeping with prophetic ideals and democ-

ratic principala.38

Azriel Eisenberg gives a suggestion of what the curriculum

should be in a Hebrew school:

0 It consists of the following subject
areas: Hebrew language and literature,

Torah, selections from Rabbinic 1lit-
erature, Jewish social studies, including
Jewish history, contemporary Jewish life
and problems , the Americamn Jewish
community, Canadian Jewish community
(1calics mineg, Israel and the Jewish
way of life.3

IRy

Alvin Irwin Schiff classifies the aims and objectives of

the Jewish day schools into three categories:

38hid, p. 154-55

39Azr1e1 Eisenberg, The Hebrew High School, Issues, Problems
and Opportunities, Jewish Education, 37:(58-68, 1967), p. 64
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Preparation for Jcwish living.
Personality builcing.

Preparation for Amcrican and 0
Canadian living. (italics mine)‘é

W o =

The explanation piven by Alvin Schiff in every one of the
above three categories indicates the task of Israel in the curriculum

183

To develop in Jewish children feelings
of kinship and resgonsbility for the
State of Israel. %

He also investigated the curriculum of all the day schools

in New York and found that:

All the Jewish schools regardless
of their philosophy teaching the
following...ﬂebrew language...and
Israel.%

William B. Goldfarb emphasizes strongly that the malin goal of

the Jewlsh education 1s:

To produce a Jew who identifies him—
self with Jews, Judaism and Jewishness
both in time and in space...The subject
of Israel must be a part of the curri-
culum of every Jewish school and not
merely in a fund raising or slogan
managering framework. Its history,

its way of 1life, its problems and

aoAlvin Irwin Schiff, The Jewish Day School in America, (New
York: Jewish Eduration Committee Press, 1966), p. 106

“11b14, p. 107

—

42Ibid, p- 108 .
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1ts future, to the o>lent that thev

O can be communicated n the classroom
, with the most modern of audio visual
! . and other methods of course, be an
important subject in every Jewish
scheol.

According to Professor Alexander Dushkin, all the Jewish

e c T T

education should be surrounded by the State of Israel.

/
y
E

Belonging to the Jewish people
requires teaching the individual

the serse of expanding Jewish
societies, from family to synagogue

or culture groups, to local communitv
to world community of Jewish pecople,
of today, yesterday and tomorrow, with
Israel as its perennial homeland and
centre.

Important decisions were made in Jerusalem in August 1962,
vhen a World Conference on Jewish education took place and the

followving points were accepted bty the members of the workshop on dav

schools:

The workshop is of the opinicen that a
complete Jewish education must be hased
on the following: A study of the sources
of Judaism: 3 knowledge of the State of
Israel and its upbuilding.

&

43William B. Goldfarb,The Goals of Jewish Education - A Lavman’s
Point of View, Jewish Education 34:230-237 (Summer, 1964), p. 233

AaAlexander M. Dushkin, The Pattern of Community Thinking in Jewish
Education, Jewish Education 35: 136-147, (Spring, 1965), p. 140

ASAlvin Irvin Schiff, The Jewish Day School i America, (Néw York:
Jewish Education Committee Press, 1966) Appendix 2, p. 255
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\}
The largest Jewish organization in the world, the Labour
Zionist Organization (L.Z.0.A.) stated that the following goals
in Jewish education are increasingly reflected in the curriculum

and practices of the Jewish schools:

Hebrew language and literature...our
further aim should be to encourage
the inclusion of significant and
representative modern Bebrew and
Israel literature. The Havara
Sephardit should be required since
it is standard in Israel.%6

Chaim Greenberg emphasizes the importance of the Hebrew

language not as a tool, but more than that as:

A social cement, a bridge or social
medium of contact between Jews in
Israel and Jews abroad...a Jew who
can name all the plants in Israel
in Hebrew, or call all the parts
of the tractor or some other |
(/ complicated machine by their correct
designation(in new Hebrew coinages)
\\\ possesses one qualification for use-
ful service in the State of Israel. 47

\,/

The statement indicates that Israel as a country, has a strong
influence on the Hebrew language. The modern language should be part
of the curriculum in order to give the child "one qualification for

useful service in the State of Israel."”

46Ibid, Appendix 6, p. 252

47Chaim Greenberg, Judaism and the Jewish School, Selected

Essays, Jewish Culture and Education in the Diaspora, (New York:

Block Publishing Company, 1966), p. 133
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‘ The literature after the Six-Day War, namely after 1967,
shows that the demand for more information about Israel is stronger
than before the War. In 1969 Irwin Soref, who was the Director of the

Bureau of Jewish Education in Los Angeles wrote:

Any attempt to awaken Jewish consciousness
in our young people on the basis of what
was must fail. What is needed are good
models of a vibrant and creative worthwhile
Jewish life that exismts now. It is highly
doubtful that the present day superficial
middle class American Jewish socliety can
provide the good models. Israel on the one
hand, shows the oneness of the Jewish
people, the blending of the past with the
present, in the process of the regeneration
of a people and a culture that accepts social
experimentation and encourages new patterms
of 1ife, something which is central to the
quest of many idealistic people. 48

Soref sees that the Jewish education in the Diaspora must
take the necessary steps to ensure the fulfillment of the task of
every Jew—Aliyah going up, which "ought to be defined as permanent
settlement."” 49 According to him the schools have to make decisive

moves in order to encourage and develop a positive approach to Aliyah.

Mordechal Bar-On, who was Chief Education Officer of the
Israel Defence Forces during the Six-Day War, addressed a group of

American educators on July 16, 1967, a few weeks after the War had

“8rwin Soref, The Challenge of Israel, Jewish Education, 34:4

(48-49, 1969), p. 48

49

. Tbid, p. 49
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k ended. In his speech he made the following remarks:

t » .
i I believe we can go out to the Jewish
youth in the Diaspora and, with heads
held high, say to them* Arise and
come up to this land. This 1is your
duty. We have maintained and defended
the State not only for our owm sake, 0

but for the sake of all you there.

W or = ams

g In 1967 Abraham P. Garmes, the Present of the National
I

I Conference on Jewish Education, addressed the members of the
P

- annual conference and said the following.

N

&

5 The theme of the annual conference

? > in Mav 1968, will be "The Place of

o Israel in American Jewish Education."”

No one can say that Israel is neglected
in the curriculum. It is so interwoven
in classic and traditional Judaism that
it camnot be avoided even if one should
(t} want to do so. The teaching of every
subject can hardly be effective without
reference to Israel-—-ancient and present
—and its meaning to Jewish life through-
out the ages. The subject of Isra®} in
Y, the curricululm cannot or showld not any
longer be left to chance and to the
individual teacher who may bring in
Israel whenever and wherever he can.It
is time for Israel to become an area
of study in its own right. 51

k4
5OHordechai Bar-On, This Was A Jewish War, Jewish Education,
38:2, (51-53, March, 1968), p. 52

51Abraha.m P. Garmes, Focus on Israel, Jewigh Education, 38:2

a (54, March, 1968), p. 54
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@ PART 111

REVIEW OF THE LITERATURE OF THE JEWISH CHABAD MOVEMENT

i
L The leader of the Chabad Movement, Rabbi Menachem M. Schneerson,
of Brooklyn, sent a message to the Sons and Daughters of Israel, namely,

¢
,

the Jews. He states his opinion about the State of Israel and addresses

1t to all the Jews "everywhere'". He raises a question in which he

himself answers.

Should this nation strive toward a state
of life in which 1t can enjoy the maximum
effort or should it prefer life of toil
and mavimum achievement, a life of mnuch
action and much accomplishment? 52

o The Rabbi brings quotations from the Bible and other religious

sources sayilng that:

The birth and vhole life of a person

1s constantly attended by miracles.

Even when it appears that everything &
15 proceeding in the ''matural course’.
...This is why we thank God three
times a day in our daily prayers '"for
your miracles that are with us every

day"'. 53

P N s £ it e voneabls Al Sl

5Zl,estt:r M. Finkelstein, Allan Lazaroff, Irving Moscovitch,
Jack Saltzberg, David Shapell, Chabad Luvavitch Chassidism Today,

(New York, 1972), p. 6

53
Ibid, p. 6

-33-
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The entire life of a2 pcrson from birth
and on, as also the cntire history of
our Jewish Nation, it thrives on -
continuous miracles (though these are
not clearly seen) which will culminate
in the middle of the true Geullah
[redemption] of the individual as well
as all the people of . Israel.

The true and complete redemption is
through our righteous Messiah, the
fulfillment of the prophetic promise:
As in the days of your liberation

from the land of Egypt, I will show
vou vonders. -

From this message we learn that Israel as a State of the Jeus
could not be recognized by this Movement since the Messiah has not yet
come. Therefore, the people belonging to this Movement prefer to stav

in other countries and not to mention the State of Israel as the State

of their movement.

The Movement has a centre for education called Merkos L'Innyoned
Chinuch, in New York. The aim of the centre has been to promote Jewish

religious education among the younger generation regardless of background

in the true spirit of authentic "Torah true" Judaism. In order to accomplish
this task, the centre set out to improve the new institutions, to establish

contact with Jewish youth of all background to provide a multilingual

library of text books and educational literature for school and home, to

stimulate active interest in Jewish education,on its various levels and
N /

to promote religious observance as a daily experience. 33

Ibid, p. 7

55Il:cid, p- 20



~35-

oy
~-—

(o)

The aims of the Centre do not include Israel or give any hint about 3

Israel.

An article written by Yitzchak Albussi about the "love of

Israel”" in Chassidism emphasizes that Israel means every man of Israel

and not the State of Israel. 36

ety

v

56Yitzchak Albussi, Love of Israel in Chassidism, Jewish

Heritage, (Spring, 1969), p. 37

- iy
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PART U

SUMMARY OF THLC REVILW OF THE LITERATURT

The review of the literature indicates that Israel plavs ar
important role in the curriculum of the Conservative schools, non-
observant and the modern observant ones, but has no part in the

orthodox observant schools.

The literature of the {irst and second parts demonstrates in
different ways that the Jewish education without Israel 1s a bodv without
a soul. It is i1nteresting to note that no matter what kind of education
you give to the Jeuish child, excluding the verv observant one, Israel
must be a part of his education. The only differences are to what extefit

Israel should influence the Jewish education.

On the other hand, the verv observant school does not sce anv
necessity to include Israel 1n 1its curriculum. “foreover, Israel as .t

1s todav (as a non-religious country), disturbs the observant educators

y

when thev see how the Holv Land 1s 1mpaired bv the present government.

There 12 no local laterature concerning the same tonic ahout
Montreal anc her Jewish schools. However, from the reading of the literature
and from knowing the local svstem of the Jewish schools; fror a priloscphical
and educational point of view, 1t is therefore assumed that the Jewish schools

in the United States are similar to those schools that exist ir Montreal.
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~ CHAPTER I1I1

METHODOLOGY AND PROCEDURES

k>3

Design

\

The methodology of this stud¢ will relate to documents in order

to determine two major things:

1. The goals of each of the schools during the

last 25 years.

2. The role of Israel in®the Hebrew curriculum of
each of the two schools during the period

mentioned above.
The following documents will be examined:

1. Text books of each one of the schools.

2. Final examinations in each of the subjects and
in each of the grades.

3. Reports of mefetings which took place with the
staff members and with the board members dealing
with the Hebrew curriculum.

4. Speeches of educators and 1aymen\ about the
goals and curriculum of these two schools
which wvere given or published later or any
other occasion such as teachers' conventions,

parents' meetings, etc.

5. Pamphlets and other newspapers dealing with
the curriculnm and goals of the Hebrew

-37-
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studies will be taken from the library and
the Archives of each school.

In addition, a liaison will be made with Israeli agencies who
deal with the Jewish education in the Diagpora, the Education and
Culture Department of the State of Israel, the Jewish Agency and the

Hebrew University.

Interviews will be conducted with people who were responsible
for the curriculum during the last 25 years. The people will /be
principals of these schools, teachers, laymen, and alumni of these

schools whom it will be possible to reach.

Finally, a questionnaire will be utilized in order to obtain

{

¥

information especially from the teachers who were associated with the

Jewish education in Montreal during these years.
The questionnaire will be based on three areas:

1. The goals of each of the schools.

2. The changes made in the curriculum as
a result of the State of Israel.

3. The attitude of the staff and students
toward these changes if these changes
approach the school's goals.

Data Collection

The data will be collected from documents, questionnaires, text
books, articles, archive materials and will be analyzed according to

the aims of the topic of this study.



L T P

¥
s

WIS,

CHAPTER IV

JEWISH PEOPLES SCHOOLS AND PERETZ SCHOOLS

’

Some Historical Highlights

.The school that used to be called the Yiddish Folk Shule (Jewish
People’'s School) was founded in the summer of 1914 by Dr. Yehudah

Kaufman, who was the spiritual leader of Poalie Zion (Workers of Zionm).

The school operated the first six years in rented hougses and
the first school house was bought in 1920 on St. Urbain Street. The

house served as the central school up to 1941.

In 1924 another school house was bought on Fairmount Street,
corner Waverly and a nev branch was opened. These two schools were
operated as evening schools up until 1926, when a kindergarten was

opened as a preparation for the Day School which was opened in 1927.

On June 8th, 1941, a new modern school building was erected at
the corner of Fairmount and Waverly. In seven years the number of
pupils in the Day School rose from a little over 100 to 400. With the
opening of the Day School, Jewish People's Schools was the first
educational institute in the city of Montreal to try out the experiment
of a parochial school with a combined course of Jewish and English

o

studies.

The staff of English teachers were all certified and all were

o atan et Y hbe Ao i



‘:) graduates of teachers' training schools and universities in Europe or

Canada. .

P

In 1952 there was a need to build a new and bigger school. The

new school was dedicated on October lst, 1954, and it is located on

Van Horne Avenue and the corner of Westbury.

In 1970, Jewish People's School was joined to another Jewish
school, the Jewish Peretz School. Since then, the two schools have been
named Jewish People's and Peretz Schools. There is one principal for the

amalgamation, and a bramch is located in Cote St. Luc.

In 1975, about 1,000 pupils are registered in Jewish People's

-

and Peretz Schools.

T T R—
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THE PHILOSOPHY AND THE GOALS OF THE JEWISH
PEOPLE'S SCHOOLS PRIOR TO THE ESTABLISHMENT
OF THE STATE OF ISRAFL UNTIL 1948

First Period

As indicated in Chapter III, the methodology of this study will

relate to documents in order to determine two major things:

1. Philosophy and goals of each school.

2. The role of Israel in the Hebrew curriculum

of each school.

Philosophy and Goals of J.P.P.S.

While reading the printed documents of the J.P.P.S.,, it was
found that the educational philosophy of the school, from the beginning
in 1914 until 1948 was basically the same. This philosophy can be
summarized in one sentence: "To help the Jévish child to develop the

Jewish culture on this continent.">7

Here and there one can read some sentences regarding the

philosophy of the school towards Palestine (Israel after 1948).

As mentioned before, the school was established by the Movement

of Poalie Zioh, whose original aim was to immigrate to Palestine and

575, Wiseman, The Jewish Peoples School Jubliee Book,
(June, 1948). p.3.
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o be the Workers of Zion (Israel).

Those who came to Canada found that it was much easier to live
here than in the Palestine of the 1920's and 1930's. Therefore, they
stayed in Canada, but had to change their main aim (from the Workers of

;)

Zion) by developing a new philosophy which gave them the possibility to

‘ stay in Canada and gtill be called Poalie Zion.

s

In 1934, in a pamphlet that was distributed to the parents of
the school, the following sentence regarding the philosophy of the school,

wvas written: "Palestine and Zionist Movement are given much aympat:hy.“58

In the same pamphlet other aspects of the school were written,
such as philosophy of the school concerning the religion, Hebrew
e language, Yiddish language, History, but nothing else was said about

Palestine.

In 1938, a pamphlet called "Announcement of the New School Year
1938 - 1939” was distributed to the parents. FNothing was mentioned about

Palestine:

"The program of Jewish studies of the Jewish
People’s Schools 18 well known all over the
continent for its efficiency and broadness of
outlook and consists of the study of the
Yiddish and Hebrew languages, literature,
Bible, history, Jewish music, Jewish

. folklore and ways in the modern progressive

< Jewish spirit."-9

58The English-Jewish Combined Course at the Jewish People's
School, (Montreal, 1934). p.3.

@ 5% 1ndergarten and Engligh-Jewish Day School of Jewish
People's School: Announcement of mew school year 1938-1939,
(Montreal, 1938). p.2. f
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In the earlv 1930's, Mr. S Wiseman, the Principal of the School

for more than forty years, wrote:

“"After about a year and a half there secmed to

have grown quite a dissatisfaction among the

Poalie 7ion group...They were sympathetic to the

pioneer Zionist work that was being done in

Israel by the young people who vere at that time

putting up the first kibbutzim and they wished

the new school to incorporate that spirit as

an integral part of the new education, together

with the progressive social ideals."66

It is clear enough to realize that the dissatisfaction was a

result of failing '"to incorporate that spirit in the new school.”

As the school approaches towards 1948 (the year that the State
of Israel was established), its philosophy and goals have started to

change, especially towards Israel.

In June 1948, 2 month after Israel became an indepcndent couwmtry,
in a pamphlet called "Jubilee Book™, one can read the followving:
"We were among the first in this Dominion to
treat modern Hebrew as a living language bound
inextricably of course with historic and
religious culture, but retaining great

significance in modern Jewish life in the
Diaspora and in Palestine."6l

Another paragraph dealt with the social i1deals of the picrecrs in
Palestine which was realized by the school. These social idcals had
become the central theme of Jewish education together with the Jewish

life on this continent.

60s . Wiseman, Modern Jewish Schools, (Montreal). p.Z2.

6lg. Wiseman, The Jewish People's School Jubilee Book,
(June 1948). p.3.
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THE PHI%OPEY AND THE GOALS OF THE SCHOOL
AFTER THE ESTABLISHMENT OF THE STATE OF ISRAFL

Second Period 1949-1956

One of the outstanding factors of the philosophy and the

v

curriculum of the school has always been a recognition of the importance

)

of both languages, Yiddish and Hebrew. Therefore, they were taught in

all clasges from kindergarten upwards.

From an interview that was conducted with Mr. S. Dunsky,*
1_t was found that after the establishment of the State of Israel, there

wvere two important changes.

The first change was the enunciation of the Hebrew language fram

~

‘Askhenaz{ to Sephardic. This needs some explanation.

The Hebrew language was pronounced in Europe, especially in the
central and Eastern parts of Europe, in the Ashkenazi enunciation.
Since most of the Jewish immigrants to Canada until 1948 were Jews from
Furope, they continued to speak Hebrew with the Ashkenazi enunciation.
On the other hand, Jewish immigrants from Agia, South America, North
Africa, Spain, Portugal and Holland speak Hebrew in its original

-

enunciation, which 1s called Sephardic Hebrew. O

With the establishment of the State of Israel, the Govermment

e T T A A B RGP YNSRI ke e O Pl i D ok S i, S e e il kA, 5 AT L inins

Mr. S. Dunsky was the Vice Principal of J.P.P.S. for more than 25 °
years and retired in 1970.

-44-
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decided that Sephardic enunciation would be the official enunciation of
!
¥

the Hebrew language in the State of Israel.
As a regult of this decision, the Ashkenazi enunciation that

used to be spoken in the school was changed to the Sephardic enunciation.

The second important change was the adding of half an hour to the
Hebrew language every day. Now Hebrew and its literature were taught
one and a half hours each day and the Yiddish language one hour.
Before 1948, the Hebrew was taught one hour daily and the Yiddish one

and a half daily.

Until the establishment of the State of Israel, the Hebrew
language was taught, basically, for religious purposes, for prayer in
the synagogue, to read the Torah (the Five Books of Moses) and to prepare

boys for their Bar Mitzvah celebration.

However, sinte 1948, the Hebrew language was given another
dimension, as 1t was written in a document that was presented to the

parents in 1952.

"With the national and cultural relatianship
operating between the various Jewish
communities the world over and Israel, it

is becoming increasingly more important that
the Jewish youth should have a practical
speaking knowledge of the Hebrew language.
The method of teaching Bebrew in the Jewish
People's Scheol 1s such as to make thig
possible. 62

62g, Wiseman, A Few Historical and Statistical Facts about the
Jewish People's School, Information on the Jewish People's Schools,

(Montreal 1952). p.6.
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In the same document one can read the attitude of the school

towards Israel:

"The Jewish People's Schools are outspokenly
Zionist schools. By this we mean that the
schools consider it most essential that the
children should ow up with a feeling that
Israel is the culfural and national heritage
of all Jewish people and the world over.

The children should grow up with a feeling
of intimate relationship towdrds Israel, an
interest in {ts well-being and a pride in
its achievement. Canadian Jewish youth,
while feeling at home and integrated in
Canadian life, while being desirous to \
participate to the full as Canadian Jews |
in the Canadian scene, should have an
abiding interest and sense of participation
in Israel as a cultural centrg for the '
Jewish people, as the home of all the
spiritually and ghysically homeless Jews
the world over.''®3

In 1954 the new building of the Jewish People's School was

dedicated. In the “Text of Dedication Scroll', one can read the

L)
a5 N S
TR T R N

philosophy and the goals of the school, and its approach towards Israel.
L]

“To foster the 1deal of Jewish national
sovereignty in Israel and of healthy
Jewish cultural communities in the lands
of our dispersion. Thousands of Jewish
children have been trained in our schools
to become virtuous and devoted citizens
of free Canada, to loyal effort for the
reconstruction of Israel, culminating in
the historic climax of the establishment
of the State of Israel in 5708 (1948).

We tremble for the stability of Israel."64

631b1d., p.7.

64Text of Dedication Scroll, (Montreal 1954). p.l.
S
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Third and Fourth Periods 1957-1973

In a

presented by

document which was written in the late 1950's, and was

Mr. S. Dunsky, the Vice Principal of the Jewish People's

Schools, to the parents, he emphasizes the philosophy of the school and

{ts attitude

towards Israel.

"The new Israel is placed before him (the
student), as a highest expression of the
Jewish creative spirit as the beginning

of the fulfillment of the yearnings for
redemption and liberation of millenisa,

as the promise of the fulfillment of the
prophetic visions of a Jewry liberating
itself and all humanity. 1In this context
the pupil learns of the Jewish workers

in Israel of the achievements they have
scored through their own organizations,
such as the Histadrut, which 1is dedicated
to setting up a new democratic society.
The emotional experience and the commonalty
of fate with all that happens in Israel 1is
sought out. N

Our schools are convinced that today no

child can be fully integrated into Jewish

life unless he has access to the values

expressed in both languages, Hebrew, the

language 1in which the soul of the Jewish .
nations hds developed from the earliest

times, to the Very present day when it

has become the language of rejuvenated

Israel, and Yiddish.

Were Hebrew to be menaced we would lose
the continuity of history...and the
bone with Isrsel of today and
tomorrow." ’

-

658.
(Montreal).

Dunsky, The Vanguard of Maxi{malism in Jewish Educationm,
p.3. )
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. C” On May 26th, 1969, another document was approved at the Annual
2 v
' Meeting of the Schools. It was named "Aims and Purposes of the

Jewish People's Schools Association.”

Y

"To inspire the pupils with the {deal
of the upbuilding and development of
the State of Israel and to develop in
them a sense of close affinity towards
the historical and spiritual homeland
of the Jewish people.'66

T TUT W ST AR T TR ge e

In the following chapter, it will be shown how those alms and

philosophy were utilized.

66Board of Education, Aims and Purposes of the Jewish People's
Schools Association, (Montreal 1969). p.l13.




First Period

THE HEBREW CURRICULUM IN JEWISH PEOPLE'S AND
PERETZ SCHOOLS PRIOR TO THE ESTABLISHMENT
OF THE STATE OF ISRAEL UNTIL 1948

Until 1948

From the research that was done, 1t was found that the subjects

that were taught in the school did not change and are the same since

the beginning of the school. 1In 1934 a document was sent to the parents

for enrollment. In this document the subjects that were taught 1in the

school are listed below:

“Hebrew —- language, reading, writing and
speaking, grammar, composition, Bible.
Yiddish — language, reading, writing and
speaking, grammar, composition and
literature. History —— stories of Jewish
history in the primary grades. History —
from the early beginnings to our present
daye - in the higher grades starting with
the third (history was taught in Yiddish).
Jewish music — discussion of current
events, affecting Jewish life all over
the world with special attention to the
new Jewigh life in Palestine and also
affecting the efforts of the progressive
and enlightened elements of the world
towvards more fgir and just social
relationghips. 7

The same curriculum exists today.

67g

WUiseman, A Few Important Facts About The Jewish People's

Schools, (Montreal, 1934). p.2.

~49-
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To this curriculum we have to add the special attention that was

given to the Jewish holidays, the religious ones as well as the national

ones.

Part of the curriculum was devoted to collecting money for

Israel. J.P.P.S. participates year after year in collecting the

contributions from the students and sends them to the Combined Jewish

Appeal.

In a document of the teachers' meeting, dated November 5th, 1948,

a few months before the Declaration of the State of Israel, Mr. Wigeman

said to his teachers:

"We will have a money box in each classroom,

which the children will be required to fill.

0 Teachers are asked to speak to the children
about this on Monday and Tuesday. Collection
will be taken up on Wednesday and Thursday.
Teachers are free to conduct this program
as they please. If the teachers prefer to

' have their classes contribute as a whole

group, they are free to do so. Such

donations will be listed on a chart near
the office."68

On May 15th, 1948 the State of Israel was established. From

that date, we are entering into the second period, which is 1948-1956.

68Teachers* Meeting, Combined Jewish Appeal, (Montreal, 1948).
p.l.

|
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THE ROLE OF ISRAFL IN THE HEBREW CURRICULUM
AFTER THE ESTABLISHMENT OF THE STATE OF ISRAEL

Second Period 1948-1956

The Jewish curriculum was always ome half of all the day school.
The child learned half of the day Jewish subjects and half of the day
English and French subjects. The Jewish studies were taught 1in two
languages, Hebrew and Yiddish. As mentioned in the previous chapter,
the Yiddish language was taught, untfl 1948, in a greater part than

the Hebrew language.

After the establighment of the State of Israel, the Hebrew
language and literature took a greater part than Yiddish. Until the
middle of the 1960's the Yiddish language was taught from kindergarten,
but in the middle of the 1960's, the Yiddish language was taught only
from grade three. This change gave the younger children (in grades
one and two) more time for Hebrew. This change appears to occur as a
result of the State of Israel, since Yiddish is not the official
spoken language and 18 not taught in any of the Israel% schools.
Therefore, the Yiddish language does not appear to have the same

importance as it had before the establishment of the State of Israel.

After the establishment of the State of Israel, the holidays 1in
the school were celebrated in the same spirit as in Israel. This is
4
another impact that the State of Israel has had on the Jewish curriculum

of the school. The reason for that change derives from two sources:

-51-
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1. The willingness of the local Jewish community
to see Igrael as a spiritual and cultural centre
of the Jewish education, as was indicated in Tﬁk
the previous chapter.

2.

Most of the Hebrew teachers of today are from
Israel who carry the Israeli culture and

bring i1t to the holiday celebrations.

One of the most important national holidays 18 the Independence
Day of the State of Israel, which was announced by the Israeli

Govermment as a national holiday. On this day, the schools are closed

at noon and in the morning there are different kinds of celebrations,

but there are no regular studies.

From some documents that deal with this special day, one can
learn the speclal atmosphere and of course the affect of this day on the

Jewish curriculum as well as the English curriculum.

Needless to say, the Independence Day is celebrated every year,

and has been since 1948. At the first celebration in 1948, it was very

spontaneous. From the interviews with the teachers that taught at that
time, it was learned that there was no plan for the first celebration,
but 1t wvas, as one of the teachers expressed it: "A real enjoyment

and happiness, we danced and sang for several days."

In 1949, the second year of the State of Israel, the celebration
of the Independence Day was organized and a special program assembled
in the school. The program consisted of songs and declarations in

Hebrew and in Yiddish wgich expressed the enjoyment and happiness of the

students and the staff on that particular day.
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Special attention was given to the 10th, 20th, and 25th Israeli
Independence Days. The most important changes in those celebrations as
compared to the first and second ones are the usage of the new songs and
dances that were a direct product of the new country - Israel. In other
words, those celebrations were conducted in the Israeli culture and not

in the Jewish culture of the Diaspora.

Besides the celebrations that the schools organized for their
students, the Canadian Zionist Federation (C.Z.F.) and the Canadian
Jewish Congress (C.J.C.) organized a wide celebration for all of the
Jewish schools in Montreal. The Jewish People's and Peretz Schools *

also participated in that celebration.®9

At the same time of the celebration for all the Jewish schools
in Montreal (April 27th, 1958), a special program for grades omne, two
and three took place in the schools, since these grades did not j

participate in the general celebration.’©

On the 20th Anniversary of the State of Israel (1968), another
large celebration was organized by the C.Z.F. and Q.J.C., in which
Mr. Bach, a teacher in the J.P.P.S., was appointed to be the :
representative of the school on the planning committee. Another
celebration was held on Friday, May 2nd, 1968 and with a general 5

<

celebration on Sunday, May 5th, 1968.71

PR

p
698. Wigeman, Letter to the Parents, (April, 1958). p.l.

705, Wiseman, Note for the Teachers, (April, 1958). p.l.

3
|
7lTeachers' Meeting, Israel Independence Day,(Montreal, 1968). p.3. i
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Again, 1n 1973, when t'u tate of Israel had fts “"in Anniversary,
2 large celebration took placc.
The tvo celebrations of tle school and of the € 7.7 end O T.C

were purely of Isracl: ru§?urc with the nevest songs, dances and
declamations.  This 1s due to the faect that 207 of the Hebro, teachers

1n the schools are Isrcell who carry with them the spirit ond the culture
of Israel. Tlerc 1s not one teacher in the Hebrew wtaff that did not
visit Israel at least once and the average visit wa, three timcs. This
information vas derived ‘rem the direct question put to all of the
non-Israeli1 teachers of the J.P.V S. who were teaching when this stud,

was conducted and had taught 1n the school for at least {ive years.

Another national holiday, Tu-B'Shvat (the 19th day of the Joviasy
renth Shvat), has also a very streong 1mpict on the Yebrew curricnlur,
The holiday originally was devoted to the trees. With the pass.r
years the Jewish National Fund (J.N.F.) announced the day s the plonting
day 1n Israel. Almost every child in Israel plants a shoot, .n bus
district, provided by the J.N.T Here 1n Canada, ever; Jewish child
learning in a Jewish school contributes some money In oruer to buy o
trec vhich will be planted 1n his name 1n Israel. Ithe J.! 1 provides
the schools with some hundred sheets in the shape of a trec with squares,
Each square indicates one leaf and the child can buy a single Icafl ar the
whole tree. Each tree bas twventy-five squares. The selling of tte
trees continues in the classroom for approximately three weeks. FEach

-

child who buys a full tree receives a certificate indicating that a

tree has been planted in Israel in his name.

v
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( ! Besides the contribution for the trees, there are other appeals
for Israel. Until 1948, the appeals contributed to the Combined Jewish
Appeal, but after the establishment of Israel the name was changed to:

United Israel Appeal.

On January l4th, 1949, in a teachers' meeting, the Principal,

Mr. Wiseman, said the following about the United Israel Appeal:

"The Schedule of 'Propaganda' is as follows:

a) talks by the teachers to the pupils
on the subjects.

b) distribute leaflets for the children
to take home.
c¢) classes may make sales to raise
more money."72
In the school year of 1948 to 1949, the children of the upper
(:3 grades founded a club which was called the Chaim Weitzman Club, after
the name of the first President of Israel. The club was conducted in
Hebrew only and at the end of the school year the children summarized
the activities of the club in a special book that was written in Hebrew.

One of the children expressed the aims and the purposes of the club 1in

a composition:

"Why 1 Like the Hebrew Language

When I will be older I hope to immigrate
to Israel; that is my dream. In Israel
people speak Hebrew...so when I live in
Israel, I won't be ashamed in front of
my friends who live in Israel."73

(Translated from the Hebrew)

i

{

# 72Teachers' Meeting, United Israel Appeal, (Montreal, 1949). p.l.

73p. Cohen, Weitzman Club, Why I Like the Hebrew Language,
(Montreal, 1949). p.l4.
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(:) The club was conducted during the Hebrew studies and was initiated
by the Hebrew teacher, Mrs. Goldberg. If someone spoke another language,

other than Hebrew at the meetings, he had to pay a penalty which was

E donated to the J.N.F., but no one really spoke any other language than

&

Hebrew.74

Third Period 1957-1965

Until 1957, Israel as a state, from a geographical and political
point of view, was not officially included in the Hebrew or Yiddish
curriculum. Here and there current events that occurred in Israel
were discussed in the class, especially in the upper grades. The text
books were still those which were printed in the United States and

Canada. There was no secret that Israel played an important role in

the unwritten curriculum, which meant that every teacher, regardless
of his attitude towards Israel, brought Israel to his class in one why

or another.

A great change occurred after the Sinai War in 1956. A few
months afterwards on January 17th, 1957, the President of the Home and

School of the two schools called a meeting to discuss the following:

.

"A very interesting symposium on the subject: Israel and Canada in

our Curriculum."75

A TIPS PUNTI

Thp Cohen, Weitzman Club, Why I Like the Hebrew Language,
(Montreal, 1949). p.4.

75y, Stein, Letter to the Parents, (January, 1957). »p.l.
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As a result of this meeting, the Israeli Consul was invited to
the school, in order to strengthen the liaison between Israel and the
children of the schools. On March 8th, 1957, the Israeli Consul,

Mr. Yehuda Golan, wrote a letter to the Principal in which he expressed

his impressions from the visit:

"The visit was pleasant and encouraging.

1 was especially happy to notice the high
level that the students showed in their
knowledge about the current political
problems between Israel and her neighbours.
There 18 no doubt that Israel lives in
their hearts and certainly it 1is because
the school creates such an atmosphere.

And this atmosphere and knowledge are
yours and of your teachers."’6

(Translated from the Hebrew)

On April 13th, 1958, the schools invited the parents to the

School Exhibition which had not been held since 1941.
"The exhibition comprises many projects
related to the school curriculum, studies
on Canada and the State of Israel."’’

From an interview with Mr. Husid, who was a teacher at that time,
and 18 still teaching in the school, he indicated that on the exhibition
day the children displayed the life of the people in Israel, especially
in the kibbutzim, geography of Israel, transportation in Israel and

the main cities of Israel.

?

76y ehuda Golan, Israeli Consul, Letter to Mr., Wiseman,
(Montreal, 1957). p.l.

773, Wiseman, Jewish People's Schools Exhibition, (Montreal, 1958)
p-1. .
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The J.P.S. was opened for new things that could increase the ability
of the students to be closer to Israel. Proof of that attitude can be
found in a document dated March 3rd, 1958. This deals with a
composition contest which was sponsored by the Barton's Chocolate “
Firm of Brooklyn, New York. The composition had to be written on one
of four subjects of which the first one was: ‘'Israel looks to the next
ten. vears'". Three prizes were offered to the first three wimers and

the first two prizes were: a round-trip ticket to Israel for two,

and the second a $100,.00 Israeli bond.
(o4

The administration of the sch;ol sent a notice to the teachers,
with all the information about the composition sayimg:
"Please encourage the children to
participate in this contest. This
contest 18 on a voluntary basis."’8
In April 1959, a special contact was created between the school
and the famous author of Igrael, Aaron Meged, who has written many
books on poetry and plays. One of his plays, Hannah Senesh, was put
on by the drama club of the séhool. Mr. Meged wrote his appreciation
and his thanke to the school Principal, Mr. Wiseman, for acting out the

play in the school.”9

From the interviews with Mr. Husid and Mr. Dunsky, it was learned

that teachers who visited Israel were asked by the school administration

78g Dunsky, To The Teachers of Grades 5 and up - Day School
and Evening School, (Montreal, 1958). p.l.

79 paron Meged, A Letter to Mr. Wiseman, (Israel, 1959). p.l.
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to look for teaching aids and other material that could be used 1in the
school. 1Igrael started to be the main source for teaching aids, text

books, films, etc.

In October 1959, the school administration distributed among the
teaching staff a list of films which had arrived from Isgrael. Some of
them dealt with the holidays and the Jewish history, but the main theme

was Israel, her geography and her culture.80

In a teachers' meeting on October 4th, 1961, the principal
asked the teachers to encourage the children to write letters to
children in Israel. It was mentioned at that meeting that such
correspondence was already made but not extemsively. The purpose was

to extend the correspondence from that year onward .81

From the interviews it was learned that the letters were written
during Hebrew lessons, and the teachers corrected the letters and asked
the students to copy them again. A few of the teachers used to devote
a few hours every two or three months in order to write the letters

and send them to Israel.

Another cuitural effect on the Hebrew curriculum can be found
in a document dated June 1963. This 18 a letter sent by the principal

to a woman in Israel, Mrs. Sorkin. It expressed his thanks for the

80Catalogue of Film Strips, Jewish People's Schools, (October,
1959). »p.1.

81"['eacherza' Meeting, Communication with Israeli Children,
(Montreal, 1961). p.l.




—_— - - -
-— ‘ -
K Eaas -y . SVIES ST S N - -~ ' - Mg -

L

-60-
( Hebrew play which she had sent to the BCh001.82 This play, '"The Life
R in Israel' was written by Moshe Shamir, one of Israel's best known
!
Hebrew writers.83
ﬁ Another cultural influence that Ierael had on the school was by
A

sending Hebrew books for the school library. 1In 1965 the Israel

N
3 President's House sent a certificate to the school which made the

S

school a member in the library of the Israel President's House. This

TR

o
39

requires some explanation. The second President of Israel, Itzchak

5

Ben Tzvi, founded the President's House Library. The aim of that

library was to sygpply Hebrew books to any school library in Israel or
1

abroad. Every school who received the books became a member of the

President's House Library. J.P.P.S. was one of them.ea

4

!

é Fourth Period 1966-1973

Y ,

\ Another cultural effect that derives from Israel can be found
t .

¢ L when, in 1966, an exhibition of contemporary Israeli art was viewed

4 .

at the Montreal Museum of Fine Arts. Twenty-six Israeli painters and
sculptors participated in the exhibition. During a tehchers' meeting
on Januory 18, 1966, the teachers discussed the possibility of vieiting

the exhibition.

EEN MR Ao, I R

82, Wiseman, A Letter to H. Surken, (Montreal, 1963). p.l.

83¢craduates’ Society Drama Group of Jewish People's Schodls,
Yiddish Drama Group Produces Play on Life in Israel, (Montreal, 1964),.
p.1.

(:) 8“Mcmorial Certificate, The President's House Library,
(Israel, 1965). p.l1.
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'Y ihe art teacher, "1 Shifbhlum, fclt th.t

ﬁ it was {mportant t. ‘ee the cxhibit,

W because there were nmany vorthwhile thing -

oy . to bhe seen..."

X »

% S In an interview conducted with My Rubinow, the prosent Vice
fre Principal and a teacher since 1948, he shid that grades iy and slx

visited the exzhibition, Another exhibition that thc schoel took part
in was at Expo 1967. 1The Educational Committec, on April [9th, 1967,
docdded that on the Israeli Dav at Ixpo, the school would visft the

I'sracli Pavillfon Pres ident Zalman Shazar of Jsreel wvould be at the

pavillion that dAy.ﬁ“

hetween thy discussion and the actual vigit, the Siy Day War
brol ¢ out Sinee the Var wae o short and the actlions no Lpontancous,
there were no  documenty, about the activities of the wchool during

that time. The Information {s ¥nown only from intervicws.

Needleus to say, that during the War {tself the school

conducted ascemblies and the teachers discusced the War with thedfr
; 4 clagses. Mr. Husid nrid thataggpt of the lessons during the perfod

of the War were devoted to the nituation of the War., The children vere
< )

i -

permitted™go bring radion to the (lass and to linten to the nevwn.  The
children donated moncy to Israel, and information pathored by th

children about the Vor v, discusned in clasn,

[P

% enchers Meeting, losraeld Art Fxhibit, (January, 196¢). 1.1,

‘?tﬂ) BOpgucationnl Committec, Lxpo Israel Day, (Montrcal, 19¢7). p.l.

I e 4
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A few months after the Six Day War, on November 29th, 1967, a

document of the Educational Committee stated:

"Toys for Israel - our children responded
with an avalanche of toys which were sent
to the children in Israel for use in
nurgeries and kindergartens.

Israeli films - of the Six Day War, were
shown to the children in the upper
grades.

Jewish National Fund - has asked the
school to participate in a freedom

forest to commemorate the Six Day War.

We have agreed to help provide a
Canadian grove.'

In a report given on May 27th, 1968 by Mr. Wiseman, one can
learn that the,visit to the Expo on the Israeli Day and the meeting
with President Shazar took place. And that the school participated in
the "most impressive Isrﬂéli Independené; Day celebration for the

Jewigh schools in Montreal."88 Israel celebrated her 20th Anniversary

in 1968.

As mentioned previously, the echool was & member fn the Israel
President's House. As a member the school received in 1969 a list of
200 books in easy Hebrew that were printed in Israel, especially for
the Jewish children in the Diaspora. Some of these books mentioned in

the list were obtained for the school library.89

87Minutes of the Bducational Committee of the Jewish People's
Schools, Principal's-Report, (Montreal, 1967). p.l.

888. Wiseman, Report to the 50th Annual Meeting, (Montresl,
1968). p.3.

89American Committee for the Keren Beth Hanasi, A Selected
Booklist, (U.8.A., 1969). p.1.

-
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Physical c¢ducation vas we o conducted In Inglish  © part of the
Lnplish curriculum. But in 1969 4 radical chanje toob placc in the
school. In prades onc, two, and three the gym clarsce ware now bheiny
Instructed by an Israeli phywical educational tcachcr. Thic (hawwe s
considered important because physical education s not con: jdered a
Jewisvh subject. 7The purposc behind this change was to trarn the
children to understand liebrew not only from the toyt boor, but to give

a0
them the knowledge of the Hebrew languape from nothor aupect

In 1970, one of the most famous authors in Israel, Shia Apnon,
passed away. HHe was awvarded the Nobel Prize in Liberaturc. A letter

addressed to the teachers, written by the princlipal, asked the teachers

q9
to devote some time to the author and his literature.

In 1970, another document was written which mentiors the

9]
important contribution that the children made to Israel.’z

As mentioned in Chapter T, 4n 1970 the J.P.S5. jolncd the Jowish
Peretz School and since then the two schools have been known as the
Jewish People's and Peretz Schools (J.P.P.S5.). Ag a rewult of that
ansociation, a committee on the Jewioh curriculum wams appornted and it

report recommended:

90chorL from the Lducatfonal Adminictrator to the Vducatfional

(ommittee, (Montreal, 1969). p.2.

9lg, Wigeman, A Letter to the Teachers, (Montreal, 1970). p.l.

92Minutes of the Staff Mecting, Combined Jewlioh Appedal,
(Montreal, 1970). p.4.
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"The major emphasis in grades one and two
18 on Hebrew (the major emphasis prior
to the establishment of Israel was on
Yiddish). 1In grades three and four,
one and a quarter hours 1s now being
gepent on Hebrew and three quarters of
an hour on Yiddish. An extra hour a
veek has already been added in grades
five to seven for Hebrew. The
sub~committee recommended that one
half hour per day be added to the
Jewish studies cirriculum for all
grades."

As a result of the emphasis on the Hebrew language, a problem

arose with the Yiddish teachers who d1d not have full-time teaching

loads any longer.ga

In 3971 we read a document that states the following:

(T) "grade one: 14 hours Hebrew;
1% hours Yiddish.
grade two: The same until January.
Prom February onwards 10 hours
Hebrew, 2 hours Yiddish.
grades three to seven: 7% hours
Hebrew, 5 hours Yiddish per week.'"95

From the interviews that were conducted with the Hebrew teachers

. Mr. Husid, Mr. Rubinow, and Mr. Dunsky, the following were stated:

1. In 1974 most of the Hebrew books are the text

books that were printed in Israel and the transfer

to Israelil printed books started in 1966.

93Minutes of the Meeting of Education Committee, Sub-Committee
on Jewish Curriculum, (Montreal, 1970). p.b4.

Y4Minutes of the Meeting of Education Committee, Integration of
‘:) Curriculum at the Cote 8t. Luc Branch, (Montreal, 1971). p.2.

951b1d., p.2.
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The classes are decorated with posters and pictures

that have come from Israel.

The teachers speak with their students about current
events that occur in Israel. One teacher said that
he devotes every Friday to different subjects
relating to Israel. Another teacher showed me his
plan about a written project that the students of
grade six have to write. It consisted of 25

different topics about Israel.

The music teachers, who are part of the general
curriculum, teach the children most of the new songs
that have become very popular in Israel. The music
book contains more than 80 printed pages. Twenty
percent of the songs were English and French, and

807 of the songs were in Hebrew and Yiddish.

One of the teachers indicated the actions of the
students during the Yom Kippur War of 1973, Besides
the time that was devoted in the class to talk about
the War and the results of the War, the children
collected money to send to Iserael and they wrote

letters to the wounded Israeli soldiers.

"1 cannot remember that so many things have occurred
during the last three years. The last three years
have been so full of activities that the students
have taken part in almost all of them. The last ome
that was related to Israel was the demonstration that
was against the entrance of the Palestine Liberation
Organization (P.L.0.) into the United Nations.'

The Jewish Peretz School has adopted an elementary
school in Israel - Migdal HaEmek. The adoption is
expressed by sending letters from the Montreal
students to Israeli students and vice yersa; and by

sending money to the school in Israel every year.

. o e ——
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AN EXAMINATION OF THE TEXT BOOKS OF
JEWISH PEOPLE'S AND PERETZ SCHOOLS

The purpose of this chapter is to determine the increase of Israeli
text books that arrived in Canada after the establishment of the State
of Israel. It is not the intention of this study to verify the content
of these books, but only to find out if the J.P.P.S. and U.T.T. received
text books that were printed in Israel or by Israeli agencies in New

York or Canada, and what {8 the amount of such text books.

The Jewish People's and Peretz Schools teach two languages in
their Jewish studies: Hebrew and Yiddish. Up until 1970, the schools
taught Yiddish from grade one and onwards. From 1970 the Yiddish
language was only taught from grade three. Yiddish is not taught in
Israel, thus making 1t difficult to obtain text books from Israel.
The only source for the Yiddish text books 18 in the United States.
Table Ilindicates the number of Hebrew text books without taking into
account the number of Yiddish text books. From the booklists that
were found in the school araﬁives, it was found that until 1966 the
Jewish People's and Peretz Schools used the Hebrew text books that
were published in the U.5.A. Therefore, Table 11 relates to the
years 1966-1974, and indicates the total number of the Hebrew text

books that were in use in every year in each grade, and how many of

them have been printed in Israel.




Q

TARLE 11
THE NUMBER OF ISRAELI BOOKS USED IN THE JEWISE PEOPLE'S AND
SCHOOLS IN GRADES ONE TO SEVEN DURING

PERETZ

1966 TO 1974
1966 1967 1968 1969 1970 1971 1972 1973 1974
I T I T I T I T I T I T I T 1 T I T
GRADE
1 - 2 - 2 - 2 - 2 1 2 1 2 1 2 1 2 1 2
2 1 2 1 2 1 2 1 2 1 2 1 2 1 2 1 2 1 3
3 - 3 - 3 - 3 - 3 - 3 - 3 1 3 1 3 1 3
4 2 6 2 6 2 6 2 6 2 S 2 & 2 4 2 3 2 3
5 1 8 1 7 1 7 1 7 2 4 - 4 -3 2 4 1 &
6 3 7 3 7 3 7 3 7 3 5 2 5 3 6 2 4 2 4
7* 3 6 3 6 3 6 3 6 3 6 2 4

* Grade 7 became a high school grade in 1972.
I-Books printed in Israel.
T-Total number of books.
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(:ﬁ The Jewish People's and Peretz Schools have not created a
revolution in changing all the Hebrew text books to those printed in

Israel. However, two things should be mentioned:

a) As we approached 1974, the number of Hebrew

books increased.

b) The higher the grade, the more Hebrew text

books printed in Israel were used.

Another important thing occurred since the Hebrew text books
arrived from Israel. The total number of the Hebrew text books
declined since the Hebrew text books from Israel included the work
book with the text book in one edition; when the number of books
increased 1t was due to the fact that gome of these books were printed

(:) in the United States, and the text book and work book were issued

separately and counted as such.

Final Exams

The intention of the writer was to find some final exams of
different years and compare them, in order to see if the influence of
Israel increased from year to year. That means to check {f the
questions in the final exams were related to Israel. But final exams

wvere not available for scrutinizing. This 1s due to the fact that the

gchool administration has not asked the teachers to keep such exams

for the school archives.

3
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f
c Resources Used '

The section dealing with J.P.P.S. followed the methodology and *

procedure that were designed in Chapter III.

In order to determine the two major things - philosophy and
goals, and the role of Israel in the Hebrew curriculum - the writer

used the following documents:

; 1. Twenty-five lists of text books that J.P.P.§. distributed ;
to the students since 1946. Liets from the school

years 1949-1950, 1953-1954, and 1954-1955 were not
found.

2. Nine reports of meetings that took place with the staff

members, and seven reports of the Board members.

(:) 3, Ten letters that were sent to the teachers arid/or to

the parents, by the school administration.

4, Five speeches that were given to the public by the

L school representatives, two from the Principal, two from

a &

laymen, and one from the Vice Principal.

5. Nine pamphlets that were distributed to the public by
the school administration and Board of Education.

6. Three articles that were written in the newspaper about

the school and its curriculum.

7. 81ix interviews with people who have been working in the
school since 1940, or 1948, or 1952, (one Principal, 1940;

two Vice Principals, 1940, 1948; and three teachers,
1948, 1952).

8. A questionnaire was distributed to 20 teachers that
either taught or 18 still teaching in the school.
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CHAPTER V

THE UNITED TALMUD TORAHS OF MONTREAL

Some Historical Highlights

United Talmud Torahs (U.T.T.) was born in 1896 and was located
in a rented building on Cadieux Street, later to be named De Bullion
Street. A year later the school moved to a nearby house on Dorchester

Street.

In 1898, another move was made to a two-gtory house at what is
now 101 Lagauchetidre Street Fast. Within a year, it served 150 pupils
in four classes with four teachers. The language of instruction was
Yiddish. The subjects taught were reading of Hebrew for the daily

prayers and the tranglation of the Five Books of Moses into Yiddish.

By 1903, enrollment had grown again. A large building was
purchased on 6t. Urbain Street. In 1906 English replaced Yiddish ae
the language of Translation of the Five Books of Moses and the Hebrew

prayers. However, Yiddish was retained in the Talmud clases.

Girls were admitted for the first time in 1911, and the
enrcllment had reached 450 boys and girls, ranging in age from gix to

fourteen years, attending fourteen classes.

With the growing number of new congregations, the tendency was

to use the synagogue as a neighbourhood Talmud Torah. In 1917 there

i fan e —
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were s8ix Talmud Torahs that agreed to write under the name of the

United Talmud Torahs of Montreal. ‘

At the beginning of the 1920's, Hebrew was taught in Hebrew
which was called Ivrith B' Ivrith (Hebrew in Hebrew). Hebrew was no
longer merely the language to be translated into Yiddish or English;

it became the language of instruction.

In 1930 a new and modern school was built on the corner of
St. Joseph Blvd. and Jeanne Mance Street. The first year for the
Hebrew Day School was in 1935, and 1942 was the year that marked the

first graduation of the students from the Hebrew Day School.

The post of a full-time educational director was created in

1946, and a full-time executive director was created in 1948,

In 1952, a kindergarten clase and a first grade of the United
Talmud Torahs was launched in the Snowdon Y.M.-Y .W.H.A. building on

Wes tbury Avenue.

The opening of the school year in 1952 gaw the United Talmud
Torahe serving 1,400 children. The years 1954, 1955, and 1956 saw
three new branches of the United Talmud Torahs in Snowdon, N.D.(., and

St. Laurent.

In 1956, the school year opened with 2,200 children enrolled
throughout the whole educational system of the United Talmud Torahs.

In 1958 a new building was completed on St. Kevin Street.

In 1962, a new school was built in 8t. Laurent. At that time,

1#“
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LBO0 tudent s ropistered throu the United Talmud lor the In 1469 4

new school war, bullt I Chomedcs

Foday, the Unitcd Talmud lurahs bave four elementary hay
Schonly, two High Schoucles and threo Alternoon Schools IThe syotet Is

the Liggest throuphout the ligrth Amerfcan Continent.

j?d]uquig_ggifgiy,

The Tnrted dalwad Tordh s o relipfous school, hivs ore main
purpos: , which {, to cducate the Jevish ghild ta be farilfar o fth t)e
Jewio' tradftion, e.nccfally from a religlious point of vieve This weans
that « Jewiseh «bild w111 Ve able to read the praver bool fluently, bLe
fanfliar with the Bible and {ts commentorics with the Talood, Mishnog,
[ w, und how to Yeep a4 Jewioh Fosher hRUS( and to follov o traditiondl

Jewvioh 1ifc. Therefere, wost of the Jewith studfes In the < ool wore

and s5t111 arc relipiousn ones.

In a pamphlct that was printcd in 1974, odd wae dfotributcd to

-~

the parents, the purpose of the cchool and {ts philovophy were cxprossed

in the following way.
.

"While many ¢hanges have occurred, the scheol
has never deviated from iteg basic purposc;

to perpetuate the Jewioh people by educating
fts youth to be knowledgeahle and consclour
of thefr rfeh Jewish culture, opiritual and
traditional heritapce within a Canadiasn
mifey,"90

96nited Talmud Torahs of Wontrcal, School Term 1974-1975,
(Montreal, 1974). p.3.
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THE U TED TALMUD ToPA ™ " cgpppcLpite plor o Ih

‘ GO ESHME LD 08 T STALE OF TSRAFT ALD THE ROLS

G S TATY O [SUATL ON THE (URRICULUM AT ITY TH

N
¥
“ FPSTALLTSUME L ap 4 STALL OF TorsT 1 1966
1
ot b dlon
4
v _
¢ . Pt i) the year of 1967, (' is section about Y 110 could not
rl/ \
tol'e all the steps of the methadolopy and procedures as were
Sentored o Chapter 111
“ntortunately, the Lchocl adminfetration has not kept documen' s
(0 olalf meotings, Board rectinge, reports, st of tert book.,
sarpnlor,, or other vritten materials that the writer of th'e paper
ol s, Mie rosearch on Thareforc, tne rerearon untdl 1967 wa,
{
Lased on Interviews with come poople vho were fnvolved fn the educaripnal
procees of U.T.T, and on the questionnaires that were dintributed to
4 teinty-one teachers who taupht or ore ot1i]l teachiny In U, 07,
SIU was decided that g division of four porfody gs done for the
1 1LRLS, would be valueless. Therefore, fn the case of U011, the
ariter divided the perfod of 1946-1974 {nto two periods instcecad of
four. Tue fir.t perifod would be from 1946 unti] 196/, and the second
perfod from 1968 to 1974, )
\
L)
. From 1968 the school kept documents that thig research i
, baved uypon. Thercfore, from 1968 1t {5 possible Lo use the A
@-/ procedure as Indicated 4o Chapt 5 111, with the exception of the

. emex

.
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i o whibe s Udne e pave tro o wrbter watend ot

Fonid

o Pe bt ey o the por b ton /e 10 e b
4 ) Porobo ted ol lhn:- ; notlh tay, ottt etadng b
;' - [RIE ,..f prrorar b |y
. ", Prom Dar, Lty dd, thie Fluc it tonsl Directar of
(he Infted dTalwud Joralie from 1900 tao 1967, The
; Crdter bad oo omecting with him oo Uridoy,
: Fecember 2T, 1970, ot wbifoh time b hod o
= wotert 8 o prve e writor, but fodfoated o
4 ‘:i e had sore notebooy  whfch contaned oo
, Pnfortat bon o varfou Ceachor s’ meetfng vl
t" were piven to the nov Pducat fonnl Tira tor Y
. reploced Bifo pn e Hle alated that thoo
,! netehbook , were Joft in the nehool
%
h ) On Manday, December 30th, JO70, the wrjter heved u
% ! conversatfon with Patbf Braverman'n secictary,
? i arder to have o look ot thene noteboole Dl
t: todd the widter that to the bheat of her knowledpe
{ phe did not remembet secfny these notebooks and
' it they could not be dn the school, o adviged
the writer to call Rabbi Fraverman,
G4, the writer agadn apole to Pabbi Braverman on
Jomuary 9th, 19/5, In order to cheek 1 he could
. recndl any notebooks from the yoard 19401906,
- but he, too, could not reeall ever peviny them
©
- - '
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| nyaln spoke to Mr, Jinptd uvho Selfeved that

anothor teacher may have L.Wun“

However o when thin posrdb ity was chiecked ) thare van nothiing

te vhow that thepe Loolbn wore oti)) In crintence, -

Trom an Interview that s conducted with Mr, HMapfd, the

followlng dat 1w e pathored:

o
- "he currfculye of the uchool han not chanped aq 0 1cault of
the entab)inhnent of the State of Turact,  The curyfoulum prfor te 1048
continucd ant ) Mr, Mapid Toft the ochaol fn 1965, But there hatt
<

boen nome start tn proeparing 0 new courgfoylum, However, the otylo of

the Tfe, the phiflonophy of o noy 1ife warn not touched ot a1l

©f course thore were gore changes In the schoal an 0 recult of
the new country, luracl. Tveryone was happy In the achool, thoro wa,

doncing and ainging, but not conouph spiritual preparation,

Mr. Mapld {ndicated some of the eventn that {nfJuenced the
curricylum during that time. A sehool delopation vigited ey York o
walcomo Mris, Golda Medn, the Abagssndor of lorael o the Updted Nat fons
in 1949, who came to the Unfted “taten,

Mother event tool place In 1949 when the Notdonnl Theatie of y

Isrocel, HaBimo, come tg perform In New York, Apaln o proup of students

travelled to New York to see the performance,

According Lo My, Magid, there was no set plan and overy teacher

a0

did what he or she pleased, There were some hookg that could hawve




s

bLeoen used durtng that time, "Weo, 3 orael helped oaolot o whon ot
I

larted
to publish books fur our ontudento lhin wan buauically a cultural and

political help."

"Many timed teachers, principnls and
ruperintendentsn were cent to us,  But
they d1d not Fnow about the cducation
in the Dianpora, they thought they
bnew, o we had to be very careful with
them,  Semetimes we were apathetic
towarde them, FEopeclally we were very
careful with the Israell teachers that
taupht In our gchool, Tt took them twe
yoare, until they realfzed they could
not apply everything from Turael."

From the fnterview, 1t wa. Lhiown that the ochool continucd n

the name way of teaching and with the same currjculum,

A completely different plctde wap described by MrooJf Hasrant
who wan the Go-ordinator of the Jewioh studies for tuelve yorrn with
a bresk of ten years. Ju 1993 he came from Inrael and ptorted hiy
work with the Unfted Talmud Torahs, until 1958, when he returned to
Tsrael. Upon hin return to Montreal in 1967, he joined the Unfted

Tulmud Torahs agsin end resumed his duties until 1973,

v J
fes the Co-ordinator of the Jewinh studien, fie wans In chinrge
ol the Jewish curriculum. Mr. Wanaroni sces many changes that took

place 4n the Jewish curriculum,

v

e mentjoned seversl msjor changes In the curriculum which he
Dioself initiated. Tt would be most appropriste here to follow un

interview to elsborate on hip responses,

-
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Teachers from Israel

Q: Why does the school bring teachers from Ierael?

A: “Since the establishment of Isrsel, a large
change occurred in the image of the Jew. He
became no more the Jew who belonged to the
Jewish religion, but a Jew who belonged to a
definite country; a country that is not a
religioug one, but a national one. Therefore,
the Jews now had snother identity, that of a
nationalist Jew rather than a religious Jew.
As a result of this thinking the school
sought teachers who were full of the new
nationaliet feeling, These teachers werz
found in Israel. And since 1948 there has
been a growing presence of Israeli teschers.
In 1973 more than 757 of the staff{ was

lsraell."

Q: In what. ways do they differ from the local teachers?

At "As 8 result of the Israell teachers being
in the school system, the teaching methods
changed, Until 1948 the majority gf teachers

, vere European and their methods wliﬁ quite

. different and not modern, The Israelil teachers

brought with them new methods and were open to

suggestions and willing to try newer methods
and use new text books and new materials."

Mr., Haaroni emphasized that: '"The older and

local teachers vere more conservative in

their teaching ways."

-
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v/ odoe the schiec ] wearch boolbn that vore printcd

o Jrrac)!

TIhie Tool e thoat vere oo Vr{\}uurlv Cuntfl 1yat)y,
o

veore boeols that sore banod on i (llurl.u, of ;lu

Yoondardng, Jow”, the "poor Sow'™ und G "rioh

o™ whio Tt woney at o overy high Interont rate,

chey vore storfon of the Joew Javing in emal

al g en an turope Cahictlu), and Lool s puch o

Pvers Anochf® (1 aroan Hebres ), Sef it Tverd

Che Tanpuape of Helbirew), "Ha Alcf=Boit"™ (The

Alef-Belt) and "sefat Torael" werdc the typen of

bool: vued,”

In the lower <lapen - praden one, tua, and
three = the purpose wan to teacl 1 eding of  thi
prayer bools and reading of the tost booi,,
Host of the ntorfes In thewe book:, v

el pfous and not seculgr,!

Wt the entublishment of the State of Jurac)
the direction wag to Include morc and mope
coeular storfes to thow the neu type of Jeu
dno van budldding the country; the farmere,
the voriars, the omployees in the factorfew,
ibe parpone was to find books that pave o pew
fmape of the Jew, At the beginniug (of the
statce of larael) these books were not nlways
avadlable,  But with the years that passed,
smpecinlly after the 8ix Doy War, more ond
mare books became svailaoble and most of them

were printed In Jerael )"
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Were there any changes in the selection of the

materials in the subjects that were taught?

"In history and Bible, the changes were
basically to teach the history of the

Jewish people,/not only from the beginning
of the Jewish history that started about
5000 years aﬁo, but to concentrate on the
last 100 years, emphasizing the etruggle of
the Zionist Movement and the establishment
of Israel. Before the establishment of the
Btate of Israel the Bible could not be

taught in U.T.T. in a secular fashion so the
selection was based on the religious and
traditional chapters of the Bible. But the
change in the selection of chapters came
after the S8tate of Isracl was established.
Now the chapters deal with the nature of
Israel, the vision of the prophets for the
nationality of the Jews, the peace among
nations and about Israelis who settled in a
country that peace and brotherhood with the
neighbours surrounding that will bring
prosperity to everyone. Today the purpose

of teaching the Bible 1s not from a religious
point of view, but from a nationalist point
of view. Furthermore, the purpose is to show
the relevancy of the Bible and the vision of
the prophets to our days; and hov they became
reality. This, of course, cannot be taught
wvithout the State of Israel.” - emphasized
Mr. Hasroni.
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The Increase of the Day S8chool

7
]
J
A

Q: Once 1 heard you telling in a public lecture
that the reason for the increasing number of
students in the Day Schools 1s due to the
Btate of Israel. Can you explain this

statement?

A: "Until the establishment of the State of
Israel most of the estudents learned in
afternoon schools in order to obtain a
basic knowledge of religion. The afternoon
schools were sufficient for that purpose.
But after the State of lsrael was
establigshed, another concept entered into
the parents’' mind - nationalism; which
vas connected to the Hebrew culture.
Therefore, the hours in the evening were
not enough and it was necessary to give
the national education during the day.
Therefore we can see that the evening
school became smaller and eventually the
dsy school became larger and larger.

This, of course, forced us to change the
curriculum from grades one and upvards.

We added new songs from Israsel, pictures
from Israel, posters all around the
classrooms and in the corridors. The
students identified with Israsel, happiness
when something nice happened in Israel and
sad vhen something went wrong thers.
Today, to be accepted to s Hebrev high
school, it 1s imperative the student
attain high marks in the Jewish elementary
day 9chool." i -
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Q:

Were there any change. In the curriculun
that occurred during the school years, an

a renult of the existence of the Stute of

Terael?

"AMter the establichment of the State of
[urael, many projectn were done that were
directly connected to the State of larael,
Such projects fncluded exhiblitions about
Turael that {1lustrated Jife $n Torael],
Fibbutzfim, holy places in Torucel and
fmportant people. The birthdayn of the
fmportant people were celebrated; for
oxgmple, Ben Gurion, Jteuchak Ben Trvi,
LLevi Eshkol. Many wovies were shown on
Iuracel to show the children the development

of the State of Isrpel.”

"hese movies were suppliced by the Canadfan
Zfoniut JTederation, but were produced in
Tgrael for the Jewish nchools all over

the world, Many of those movies arrived

during the school year,"

"Yvery year there was a cowponition
compotition in Hebrew on varjoun agenclen

in Israceld 4n order to obtain the Information

for their projects.”

"Events that occurred in leracl, were brought
to the classes ns a pure information or
for discussion purposes, Those events we

could not plan ot the heginning of the
sehool year."

"AMter the war, snd there were four, the
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Srudents collected money to help Iorael
Ihin, of courtve, had t+ he done durlng the
repular otudleos,  We Lad avsemblics that
were for special occanlone; usuch as when
Jtechak Ben Tzvi died,  He was the

Second President of Jsrael,"

Was there any change in the nchool

Jfbrary

at, the result of the State of Iorael!

“"Up until 1948 there wan no Hebrew library.
Only after the State of lorascl was
eutabliohed was a Hebrew Jbrary otarted.
At the beginning most of the bookt came
from New York, but eospecially after 1907,
mo+t of the books arrived from Juracl,
Today we have a Hebrew library in every
Lronch nnd a large library for the toachery
vith audio visunl equipment that b

arrived from lesrael,"

(The writer vigited the Hbrarfes, and found
that the teachers' library had hundredn of
books that were printed in lsrael, and only

g few books from the United Stnten,)

Are there any other changes in the
curriculum ns o result of the State of

Isrnel?

"Untdil 1948 nost of the songs that were
taught were songs from the prayer books and

for the holidnys. They were all religious

g
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songs. Very few were secular songs.
After 1948 the music lessons consisted
moetly of . ular songe thsat were written
in Israel and they were taught by

special music teachers. The religious
songs were taught by the class teacher.
Today every assembly is opened with some

Hebrew esongs that are sung in Israel.’

The Direct Influence of the State of Israel

Would you say that the State of Israel
has a direct influence on the Hebrew
Curriculum?

""Our Hebrew teachers who were brought from
Israel, received a epecisl leave of
absence from the Ministry of REducation and
Culture in Isrsel in order to teach for
the United Talmud Torshs. But it was
under the condition that they teach
"Isragl" in their claseee. They have to
teach Isrsel from all aspaects and this

of course caused a direct influence

from the Stste of Israel."

"Another direct influence is the Bhazar
Prize. Bhazar was the name of the ghird
Prasident of Israsl. Every year three
schools from all over the world receive

a special prize from the President of
Iszrsel for the best achievement in
sducation and knowledge concerning Jewish
studies. A committee that sits in
Jerusslen receives reports on the activities
and the achievemsnts of each school and
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dectden accordingly who should recelve the
prize. In 1974 the Unfved Talmud Torabhe
tecelved the Shazar Prize ns the outstanding
Jewinh wchool {n Conada.,  Some of the
reanons for winndng the prize werer A
pectal ehrow ontadics program fn Jsracl

for studcnts in grade nine, A two-weelk
otfentation sessfon for new Israelt toachers
{5 plven each year, and the capnnded sudio
vitual resource centre,  many original
Hebrew texts and Jearning muateriale were

prepared by the staff,’

“another direct influence 18 the Bible quiz,
fvery year there is o Bible quiz in Jerael
fn which Jewish students from all over the
world participate, The best Bible students
from cach country are sant to Isrsel to
participate In the quiz,  The Unfted Talmud
Torahy prepares her students and also sends

dogroup to compete In the quiz,  This

competition, of course, has n direct Influence

on the Hebrow curriculum,”

‘Another direct fnfluence on the curriculum
comoy from the universities in Inaracl. In
1977, Dr. Rinot wos {ovited by the United
Talmud Torahe from the Hebrew University in
Jorynalem, to do regearch in order to
dotermine the Legt currfeculum for the Jewish
studion, A yenr later, dn 1973, Professor
Stern, the department head of the Vaculty

of Rducation at the Bar=hlan University in
Yed Aviv, was invited to Montreal by ths
Canadjan 7ionist Fuderstion in order to
help the Jewish schools improve thelr Hebrew

/
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curriculum. A great deal of his time was
spent at the United Talmud Torahs.

Professor Stern visited some of the classes,
talked with the teachers and the
adminietrative staff of the United Talmud
Torahs. He and Dr. Rinot set out to'

revige the Hebrew curriculum and s“wew

curriculum was issued."

"The Department of Education of the Jewish
Agency has the largest influence on the
curriculum, (Pnrt of the teachers were
sent by the recommendation of the
department. In New York, the department
has 8 branch which supplies text books,
newspapers, teaching aids, supervisory
assistance and ot?er materials, such as

posters, films, etc.'

Would you say that the school as 1t 1s today
would have been the same type of school
without the State of Israel”?

"To my opinion, the school in 1its form today
and in its size, could not have been as it
is today without the State of Israel."

F
jf
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| Another Interview was coriducted with Mr. Rozen, the Principal
of one of the elementary schools of the United Talwud Torahs. Mr.
Rozen was a student in the United Talmud Torahs from grades one to

eleven. 1In 1939 he was employed as s teacher for the United Talmud

SRR S e

Torahs. Mr. Rozen approved of the previous two interviews by
4

mentioning the esame facts. He added the following and indicated that

J

the State of Israel caused seversl changes in the curriculum,

*

Q: What werz the direct influences of the
establishment of the State of lsrael on
the Hebrew curriculum in the first

eight years of lersel?

A: 1. '"The Hebrew language which was taught

| in the Ashkenazi accent wae changed to
(:) the Bephardic accent s veek sfter the
» State of Israsl was estsblished., The

joy was so great that we could not wait

until the next school yesr to make the

changs."” (Israel became an independent

country on May 15th, 1948.)

2. '"The number of hours that were devoted
to Hebrew and Yiddish studies were
incressed from ten and ons half hours
to twelve and one half hours in the
school year 1948-1949.,"

N

3, "The fiddilh language was not taught after
1950 and Hebrev was tsught instesd.”

4, "Pour yesrs after the establishment of

Isrsel, the Israsli tu’c iuers sent
to tesch hers. 8ince th nusber of
@ : Isrssli teschers has increased esch yesr."
» i ¢
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“"In the school year 1948-1949 we started

to teach the geography of Israel. However,
two years later we had to stop due to the
lack of text books.'

"The school wis always 8 religilous-oriented
school. But after 1948 the school became

86 nationalist school more than a4

religious one. For example in the

singing field, we made a revolutionary ;
start. We scni only new songs from

Israel and d1d not sing any of the

older songs."

"After 1948 we started to bring more and
more Israsli text books into the school.
However, we were very disappointed
because they were found to be too
difficult for the students. However,
today they are more suitable for our
students.”

"Many of the sctivities that could not
be done prior to 1948 cams into effect
sfter-1948, Pngtica, celsbrations for

_Independance Day, extrs curricular

activities, Hebrew Club, Fveryone 'had
the desire to speak Hebrev and we devised
ways to motivate the students. We had
several cempaigns for raising money for

Israel, especislly after 1948, 1967, ,

and 1973." (The yesrs of the three Wars.)

"In 1949 1 went with my students to New
York to ses s Hebrew play that was
being performed by the Isrseli Nationsl
Thestre (Habims)."
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10. '"Many materials arrived from larael for
the purposo of decorating the halls,
classroomg and surroundings: Posters,
pictures from Israel, picturea of

important pcople in larael."

Was there any change in the school library

as a reault of the State of Isracl?

"The Hobrow books in the library have incroasaed
greatly. At the beginning, moat of them
arrived from Now York; however, since tho

1960's, they have arrived from Isracl.”

Is there any difference in the school between
the time that you were a student to the ‘

present time?

"The studies themselves have another meaning.
There are many projects going on in the
classes; oxhibitions. We had several
exhibitions about Israel and her pecople

in the previous years."”

"Israel is a living country in the minds of
the students, and everything there is part
of the reality. At my time as a student

in this school, most of the things were
dreams, and Israel itself was a dream.
Today the students identify wfzh Israel

much more than the students in my time."

"The number of students in all of the
branches increased after the establishment
of Israel. That is one way out of many

to identify with Israel."
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(& "The studonts of tha school had many

connectiona with other students in laracl.

.

Letters arc the common and acceptable

Y e -

- derar *

way of communication. Now, for example,

we received a project from a school in

> -
+

Iarael which has been exhibited in our

-

school. We are planning a project that

.
W4

will be sent to Isracli schools., At my

# o

time as a student those things were

tol

'
Lo v

non-existent.'"

%

Ry
*

Q: Is the school philosophy changed as a '

result of Israecl?

A: "™ow I feel that there are too many
projects that are loaded on our students.
Fvery Jewish organization and agency in {

‘:@ Mon:zfal and the U.S.A. have cvery few

wecks several kinds of projects that come

‘ to show and indicate the existence of
”Israel. This causes our students to be )
out of their regular studies ahd their
mind is not for studying, but for the
projects. I personally would like to
see the time when the students are
relaxed and not pressed with the

projects. I do not say that these

projects and activities are not gpod,
but they are too much. For example,
right now there is a project for the
Department of Aliyah (immigration).
The department has taken advantage of

the students of the school in order to

bring their message to the parents."

< ~ . N
R T
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THE ROLE OF THE STATE OF ISRAEL ON THE
HEBREW CURRICULUM OF UNITED TALMUD TORAHS

[}

Second Period 1968-1973
N

Only from 1968 onwards did the Unitad Talmud Torahs keep documents

pertaining to the Hebrew curriculum and to the subject of this study.
It should be mentioned that from 1967 a new Educational Diréctor was

appointed to the United Talmud Torahs and ie today still sarving them.

The documents that were found in the school archives date from
1969. During that time a letter was sent to the Hebrew teachers from
Mr. Haaroni, the Hebrew Supervisor, in which he emphasizes the importance

of how the Purim holiday is celebrated in Israel.%7

Earlier in the same year, 1969, a special teachers' seminar was
organized for the Hebrew tcachers. It was a threce—day seminar in which

the following topics were diacussed:

1. "Method of teaching the Hebrew language'

<

Lecturer: Shimon Oren, a supervisor from the
Department of Education and Culture in Israel.
Another lecture by Shimon Oren was entitled:
"Teaching and Reading of the Language."

On the next day of the seminar, another topic abput Israel was
»
discussed:

&y

4 97mr. Haaroni, Letter to the Teachers'-Purim in Israel,
(Montreal, 1969). p.2.

o s
-&:;.;k'&,’wcﬁ“:‘ s

F ar,

A — R

PR L A

»

s




Sabdn ..
- ‘ a

4 o,
! “he renponnibility of the teachetn to
odudate the pupila for the love ol

thetr nation and Isracl”

Guont spenker:  Mr. J. Monbaz,
)8

R {
% Connul Genoral of laracl to Montreal.
!

In grade two, when the fitst book of the Torah {a piven to the

studentys, a npecial ceremony takes place in the school together with

the pupils and parents, The opening propram of the celebration starta

’

.

with a Prayer fouv the welfare of the State of Tatrael,

)
>

¢ -

In 1970, the Chanukalh celebration wan conductod to all studenty

N -,

An the opening wpeech of that ceremony, one can

<

of all the prades.

Pgad the following:
)

v

"We will remember the heios of the
lwineli Army who sacrificed thein

lives in order to save our countiy

fiom the hands of our cnemies: &
life to the Isiaeli Army, Life to

Inrael."”

>

-

In 1970, a course on the usage of the audio visual naterlals

took place in the school for all Lno teachers of thg United Talmud

Torahs. The material of the comrne - tapewn, booku, films - were {rom

2

Inrnol.101

N

: X 98nited Talmud Torahs of Montreal, Supgested Program Fol
Teachers' Seminar, (Montreal, 1969). p.l.

99 nited Talmud Torahs of Montreal, Chumash Celebration,
- (Montreal, 1971). p.2. _

IOOUnitod Talmud Torahs of Montreal, Snowdon Branch, (Montieal,
1970) . p.l. - ’ ’

101Nr. Haaroni, Letters to Teachers and Principals, (Montreal,
& hd

0 1971) .§ p.1.

T Ama - = - T 5 - - A - -

IR LR n A s e R
PR ‘.'5.4 .‘:;—W



———

PRE VR o v

-02-

In May 1972, a Hobroew teachera' seminar was conducted. At that

sofiinar the apecial gueat lecturer was Rabbi N. Arieli, Chief Supervisor ;

" of the Jewish Agency for Hebrew Schoois in the United States. He {
delivered a apeech on the methods of teaching the Hebrew language and 3
{ts literature,102

N

From kindergarten to grade threo, the teachers examined the
many supplementary Hebrew books and the varied teaching aids brought by

Rabbi J. Braverman from Iarael.103 L g

t

On October 10th, 1973, Mr. A. Gliech, the Supervisor of the

Hebrew Studdps of the United Talmud Torahs sent a letter to ‘all the

Hobrow principala of the elementary schools stating the following:

A

"A: The administration of the United Talmud
Torahs has decided upon a special
project of collecting money from the
students in order to help Israel in
her war. The money will be used to buy
an ambulance fully equipped for the
Red Magen David of Israel.

B: Therefore, every achool will assemble

all the students before they leave B
for the holidays. The assembly should .
include the following:

a) a prayer for the State of Israel

b) reading from the Bible

¢) a memorial prayer for the Israell
soldiers killed in the war.

102United Talmud Torahs of Montreal, Hebrew Teachers' Seminar,
(Montreal, 1972). p.l.

1031p34., p.2.
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(j) c: Evary school has to create a special

atmosphere among the atudents of
absolute identification with our

. brothers, the lsraelis who are
fighting for tho existenca of the
State of larael.

-

‘We are sure that aevery teacher will davotae
part of the lessons every day to explain the
situation in Iaraael. The teachers lhould
relate to the following points:

a) Not to bring the elemenf of panic into
the situation,

b) Explain to the students that lsracl is
vital for all the Jews. The Jews of"
Montreal need the Jews of Israel and,
of course, vice verasa.

| ¢) Every teacher must use the pamphlets

1 and the different mate&ialn about Iarael,

|

|

which will 82 supplied by Mrs. Hanna
Eliashiv."l

o On December 18th, 1973, Mr. Gliech sent a latter to the
Department of Educati@n and Culture in Israel and to the Jewish Agency,
N .
the Department of Educaé{pn. in which he indicated the special ‘projects

that the United Talmud Torahs had done since the October Yom Kippur War.

"1. aéecial appeal among the students in
order to buy an ambulance fully equipped
for” the Israsli soldiers.

2, a project of writing letters to the
wounded soldiers.

3. a special project of writing letters
to the soldiers in the battlefield.

{ Every project was started with a aspecial
assenmbly which included a prayer to the
peace of Israel and a memorial prayer for

" the soldiers that were killed in the war.

104, Gliech, A Letter to the Principala, (Montreal, 1973).
p‘ 1‘2- '
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The students showed a groat deal of

identification with lsrael. They ‘ i
contributed their own money by selling '
candies to the public, washing cars,

asking people to donate monay, fasting

for a certain period of time and recaeiving

monay for the fast, and by riding a

bicycle that gooplo also sponsored for

{ each mile,"10

\
»

The teachars and -tha principals of thae General Studies ware
also asked to take part in those projects, especially with the letters
to the soldiers. A letter that was sent to the principals by Mrs. S.
Lewis, the Co-ordinator of the General Studies indicated:

"It is urged that the teachers of the General
Studies Department help make this projact
gsucceagful.. Teachers are requested to hold
discusaions with their students encouraging

them to'create lively, morale boosting, -
letters, and the teachers' direct gommunication

with the Hebrew teacher will add extra zeal

to the entire project."106

On October 24th, 1973, anothér letter was sent from Mr. Gliech
to the Hebrew principals together with a map of the Middle East asking
the teachers to explain to the students the geographical area of the
Middle Eaat with special emphasis on the location of Israal among the

other countries in the Middle Enst.107

On January 22nd, 1974, a special convention for all the teachers

of the United Talmud Toraha took place in order to discuss the following-

1055, Gliech, United Talmud Torahs, The Educatiocnal Projects
Connected to the War, (Montreal, 1973). p.l.

106g Lewis, United Talmud Torahs, Memo, (Montreal, 1973). p.l.

107A. Gliech, United Talmud Torahs, A Letter to the Principals,
(Montreal, 1973). p.l.

gy o

=" 2 - .- .
iaal s R e o D e C, 7 o e e o iSe

Z.

-l

A



-95~

( ; topici "The influence of the Yom Kippur War and the situation in Israel

on our,school from an educational and teaching point of view."

A guest lecturer, Professor Eliezar Stern from the Bar-Ilan

University in Tel Aviv, spoke at the convention. At the convention many
. of the teachers axpressed thair views about the influence of the War on
the stuaongs and teachers alike. U.T.T, issued a report of this

convention in which the teachers indicated the following points:

1. The consciousness of the students towards Israel

was increased as a result of the Yom Kippur War.

2. Forty-five minutes daily were devoted to the

discussion of the situation in Israel.

3. The students were 2llowed to bring radios to
(rs class to listen to the news.

4. The willingness of the students to participate
it the three projects was very high.

5. A special tree was planted in the name of one prisoner

who was released after five years in captivity.

6. The students were very interasted to talk about
Israel and they initiated these discusgions.

7. The students read Hebrew newspapers every day:

usually they had been read only once a week.

8. Many students expressed their willingness to visit
Israel during the summer instead of going to a

local camp.

9. The teachars felt that the students had a very
strong emotional identification with Israel, 108

v

(:) * 1085, Gliech, United Talmud Torahs, The Influence of the Yom
Kippur War and the Situation in Israel on our School from an Educational
and Teaching Point of View, (Montreal, 1974). p.l.
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On March 12th, 19740 av APeNINE Cvenine cf U Colit o con o .
. "
all the Jewish schools, the folloving topic was discus od "l

iptflucence aof the Yom Kippur War on the teaching proccoas amd vt o ot
1 l 1

on the Jewish education in the Diaspora."  The lecturor v L1 0fow on

. 100
Sevmour pstein from MeGill University,
, .

.

On May 19th, 1974, a special assembly was held as o rtesult of
the ovents that happened 1n Maalot, Israel. A letter that was sent tao

all the teachers by Mrs, A, Gamulka, the Admintetrator, immdroated

"We will be holding an assemblv an memorn
of the Isvraclil children who dicd vesterdaw
in Maalot. TPloase conduct your studonts
to the gvamasium at 11:00 am. and st
with them,"110

YO9%nited Talnud Thrahs of Montreal, Temporary Propay v N
(Montreoul, 2974). p.1l.

IIOA‘ Gamulka, A Letter to all Teachers = Meme, (Mentical, 10746)

p. 1. 4
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’ AN EXAMINATION OF THE TEXT BOOKS
OF THE UNITED TALMUD TORAHS

Since the‘9 documents that were found in the United Talmud Torahs'
archives only ‘date kfrom 1968, we can compare the text books from that
year to 1974, A comparison with the previous years can be made with
the answers to the questionnaires -that were sent to the teachers, and
with the interviews that took placge with some of the peopie vhose names

have been previously mentioned. :

From the questionnaires and the interviews, it was found that
until 1957 the schools did not have any beoks that were printed in
Israel. Table III inditates the number of books since 1957 that were

from Israel or its agencies in the United Talmud Torahs.

-97-
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TABLE III
THE NUMBER OF ISRAELI BOOKS USED IN THE UNITED TALHUD TORAHS
IN GRADES ONE TO SEVEN DURING
1957 To 1974

1957] 1958] 1959| 1960| 1961| 1962| 1963 1964) 1965 1966 | 1967 1968 | 1969 | 1970 | 1971 | 1972 | 1977 1974
1 71tz rj1 i1 ol ol ol ol ol ol Tl Tl iz i1 T]1 41 1
GRADE ~ : ’
1 -4l - af - 4l - 4l - 4l - 4} - a|l- a|- 4|- 4]- 4]- 42" 4|2 4)1 3|2 4|1 42 7
2 1 5015015151 5s}® 5|1 s5]1 5|1 sl15s5f1 5|1 5|2 43 4{3 4|3 4{as 43 7
3 -5-5-5151515151515151616252536363148
I
O
® 4 -6-5-6161616171717171729271.@5’8584{5'7
¢
5 -7 -7-1- 11 701 711 71 7ty 7yr 7)1 7)1 72 813 8}4 94 9}7 145 10
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IT SHOWS IN TABLE ITI THAT THE
FOLLOWING SITUATION EXISTS IN
. UNITED TALMUD TORAH TEXT BOORS

Grade 1

In 1968 the main Hebrew text book was published in Israel, and

it continued to be the main text book used until 1974,

The other books used are: . d/,
1, a prayer book
2. a text book for reading
3. a work book for the reading book ”

4-7. work books #6r writing and religious studies

Grade 2 '

In 1969, the main text book was chaunged to a book published in
Israel. Another two books were added until 1972. 1In 1973, one was added
N\
and in 1974, threermorg books came from Israel. Four books were used as

work books and for reading and writing Hebrew.

Grade 3

L]

In 1969, the main Hebrew text book was changed to a book
publisE;d in Israel, together with a work book for it. Until 1974, the ﬁy

total number of text books and work books were increased to eight,

. while the books from Israel increased to four.

-99-
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Y Grade &

: ’

In 1971, the main Hebrew (text book was changed to a local one
other than the one printed in Israel. In 1974, énde‘ 4 used five Zooks,
including one newspaper that was published in Israel. There were

altogether seven books used in 1974 in grade §.

Grade 5

»

=~ -

The main Hebrew text book was changed in 1969 to a book which

4

was published in Israel. In 1973, & new subject was added to the .

:

curriculum for grade 5, called Geography of Israel, and for that subject
a special book was added to the book list. This book was published in
Israel. Thé total number of books and work books increagsed from seven

to ten books in 1974, Seven out of ‘ten books were published in Israel,

and in 1974, five out of the ten books were published" in Israel.
Grade 6

; The main text book was changed in 1971. The gew subject,

Geography, was added in 1973 with a geography text book from Israel.

Grade 7 e

o

/’
In 1972, grade 7 was moved from the elementary level to the
junior high school level., In 1968, the main Hebrew text book was

changed to an Israeli Hebrew text book. /\
]
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THE SUBJFCTS TAUGHT IN UNITFD TALMUD TORAH

From the interviews and the questionnaire, it wwas learned that

since the beginning of the United Talmud Torahs in 1896, there was no

change in the subjects that were taught in the Hebrew studies until 1950.

~——

In 1950, the Yiddish language was not taught and the %%?c that had been
devoted to that language was added to the Hebrew languagé In 1973, a
new subject was added to the curriculum of grades five and six:

Geographv of Israel.

From the new curriculum that was issued by U.T.T. in 1974, the

following data was learned

Hebrew as a language and as a literature 1is the basic
subject taught in all grades. The other subjects

are taught in Hebrew too
Bible

In grades one to three, the first Book of the Five
Books of Moses is taught in Hebrew, grade one without
a text book. From grades four upwards, the first
Book of the Prophets 1is added to the curriculum,

so they study both Torah and Prophets.

Prayer:

From grade one onwards, every class prays each
morning and they learn the meaning and the customs
relating to the different prayers of the regular

days, Sabbath and holidays.

-101-
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Religion:

From grade one onwards, every class is taught the
religious laws that everv Jew must follow

throughout his lifetime.

Histogx: -

From grade four onwards, the history of the Jews
is learned from the beginning of the Jewish

nation.

Geography of Israel:

This is a new subject which was added to the grades

five and six curriculum, It was introduced in 1973,

From the interviews and the questionnaires, it was found that

v

until 1968 there was no written curriculum and the teachers taught

according to their best understanding with consultations that took part

in the teachers' meetings or in a private meeting with the principal.

Israel,

Officially, there was no specific remark about the subject of

and the teachers had absolute freedom and carte blanche to

discuss whatever they deemed relevant regarding Israel.
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THE WRITTEN CURRICULUM OF UNITED TALMUD TORAH

In 1968, U.T.T. attempted to write a curriculum as a guideline to

the teachers. It was typed on a letter format paper and given to the

teachers in order to help them choose '‘what to teach and how to behave''.

However, the teachers taught the material according to their own

methodology.

The ''revolution" came {in 1973, when the first curriculum was
published azja one-year temporary measure, and in 1974 the permanent
one was publ¥shed in a book format. This curriculum was published in

the same format as that in Israel by the Department of Education and

Culture for elementary schools.

In that curriculum, one can find many important things that deal
directly with the State of Israel. This written curriculum shows how
Israel makes an impact on the curriculum of the school. In the opening
pages of the curriculum there {s a quotation from the Committee that
decided to award the United Talmud Torahs the Shazar Prize:

"United Talmud Torahs' teachers and its
administration show an educational

initiative in writing text books and having
projects connected to the State of Israel."11l

In the introduction to the curriculum written by the Educational

School, (Montreal, 1974). p.1l.

111pnjted Talmud Torahs of Montreal, Curriculum of Elementary

-103-
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Director, Rabbi J. Braverman, and Mr. Arie Cliech, the Co-ordinator of

the Hebrew Department, it is written:

"The success of the lsraeli exchange teachers

in our school system proves the effectiveness of
Hebrew as a language of instruction...The
teaching of modern Israel as a formal independent
subject in grades 5 and 6 is one of the
innovations of this curriculum. The Israeli
exchange teacher literally brings this subject
to life in the classroom by serving as the
personification of the State of Israel in the
eyes of the student...The United Talmud Torahs
of Montreal is particularly proud of its close

- a7

association with leading
State of Israel...two of
time advising...and have
produce and publish this

educators in the
these spent much
guided us to
curriculum. 112

As & guideline for the teachers, the curriculum emphasizes that

the identification with Israel is very important and the teachers should

follow these points:

"1l. to establish a writing connection with
students in Israel since grade omne.
2. to encourage the student to visit Israel.
3. to teach the geography of the State of Israel.
4, to teach the history of the
establishment of Israel.
S. to know Israel and her agencies.
6. to encourage the students to read the
modern literature in Hebrew.
. to teach the Hebrew subjects in Hebrew only.
8. to sing Hebrew songs from Israel.
9. to perform Hebrew plays from Israel.
10. to read Hebrew newspapers from Israel "113
‘ 1121219__ p.2-3 . ,
13rpid., p.6.
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"11. to encourage the students to learn
in Israeli institutions.

12. to develop in the child the willingness
to immigrate to lIsrael."11l4

"The teachers should use the audio visual
equipment and other teaching aids that can
make the learning process easier. He should
use the Israeli songs and dances in order

to bring alive the subjects that he teaches.
He has to devote some time for discussion
and give information about the cftrent
events in Israel; by using Hebrew newspapers,
listening to the radio and television, and
by informing the students of the events,"115
(Translated from the Hebrew).

When one reads the curriculum, he can find that in every grade

the impact of Israel is made, including kindergarten.

-

"The teacher has to talk with the children
about the importance of the trees in Israel."116
"In grade one the teacher must impress upon
the child the love for Israel and her farmers
in the settlements and the kibbutzim."117
Throughout the curriculum, in every grade there is Israel in

this or many other ways. As the student progresses through school,

Israel has a greater role to play in the studies.

1141bid., p.8.
1151bid., p.10.
1161b4d., p.7.

1171b14., p.l4.
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THE QUESTIONNAIRE

A questionnaire congisting of fifty—one questions, written in
Hebrew, was distributed to forty-three teachers of both schools; The United
Talmud Torahs of Montreal and the Jewish People's and Peretr Schools.
Forty-one teachers replied to the questionnaire and two refused to answer
the questionnaire. Twenty-eight teachers received the questionnadire
personally and the remainder were mailed. Out of the forty—one teachers
who replied to the questionnaire, nineteen taught at the Jewish People's
and Peretz Schools and twenty-two teachers taught at the Untted Talmud
Torahs of Montreal. The teachers were selected according to the

following criteria:

1. Teachers who had started working prior to 1946

or earlier.

2. Teachers who started or continued to work

between the years 1948 to 1956.
3. Teachers who started or continued to work
between the years 1966 to 1973.

Out of the forty-one teachers who replied to the questionnaire,
there were seven teachers who had worked from 1946 until 1970; twelve
teachers who had worked between 1948 and 1973; eleven teachers who had
worked between 1956 and 1973; and eleven teachers who had worked from
1965 to 1973, ‘

Table IV indicates the number of teachers in each of the schools,
and Table V indicates the number of teachers according to the grades

they taught.
-106-
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THE NUMBER OF TEACHERS IN EACH SCHOOL WHO REPLIED TO

TABLE 1V

THE QUESTIONNAIRE

SCHOOL

1946 - 1970

f
1948 - 1973

1956 - 1973

1966 - 1973

TOTAL

Jewish People's
and Peret:z
Schools

20

United Talmud
Torahs of
Montreal

-{0T1-

21

Total

12

11

11

41
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TABLE V
THE NUMBER OF TEACHERS ACCORDING TO GRADES
GRADES
SCHOOL 1, 2, 3 4, 5, 6, 7 1 - TOTAL
<

United Talmud

Torahs of Montreal 6 11 3 20
;1 Jewish People's

and Peretz Schools 8 9 4 21
A
] B
'% Total 14 <L__ 20 7 41
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The answer to each question had to be written in four columms.
Each column referred to a period of time. The first was from 1946 to
1947; the second from 1948 to 1956; the third from 1957 to 1965; and

the last period of time was from 1966 to 1973.

The answer in each column was compared to the previous column

in order to see the differences, if any, between the differemt periods.

From analysis of the answers, two important things were

found"

1. Most of the teachers (thirty-six) couly not
relate their answers to the four perﬂ&;
therefore, they answered as if it was only
one period. However, in many cases, they
indicated the developments and the changes
in the school and in the curriculum through

the years of Israel's existence.

2. The answers of the teachers who worked in
the United Talmud Torahs and the answers of
the teachers who worked in the Jewish

People's and Peretz Schools were similar.

o

Therefore, the questionnaire was amalyzed as one unit for both

schools.

The following data were provided from the questionnaire:

Question 3

All the forty-one teachers answered that they used text books

that were printed in Israel. The Hebrew text books that were printed
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in Israel entered the schools between the years 1966 and 1973, e

biggest increase in using Hebrew text books from Israel began in the

early 1970's.

Question 4

Ten teachers indicated names of books that were printed in

Israel, but actually they were printed in the United States.

Four teachers could not remember the name of any book.
Twelve teachers mentioned one book.

Six teachers mentioned two books.

Four teachers mentioned three books.

Five teachers mentioned four books or more.

Question 5 and 6

Both schools devote two and a half hours for the Hebrew and
Yiddish studies. The United Talmud Torahs have two and a half hours of
Hebrew only, and the Jewish People's and Peretz Schools have one and a
half hours of Hebrew and one hour of Yiddish. Six out of ten teachers
who worked at United Talmud Torahs in 1950 indicated a change in that
the Yiddish language was replaced by Hebrew. Seven out of nine
teachers that worked at the Jewish People's and Peretz Schools in 1948
indicated the fact that one half hour was added to Hebrew. The fact
that since 1970 the Yiddish 1angu§§e has been taught from grade three
onwards, and the Hebrew language in grades ome and two has been taught

for two and a half hours daily, was derived from nine teachers in the

Jewish People's and Peretz Schools.
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hY
(j, Questions 7 and 8

All forty-one teachers answered these questions. Eight teachers
that taught in the upper grades in United Talmud Torahs mentioned the

new gsubject that was added in 1973 - Geography of Israel. '

The subjects that were taught since 1946 in the Jewish People's
and Peretz Schools have not changed. However, the United Talmud Torahs
added a new subject, Geography of Israel, for grad?§ five and six.

The subject was introduced in 1973 and a special text book from Israel

was used.

Questions 9 and 10 °

Nineteen teachers answered these questions. Fourteen indicated
<:§ that the educational philosophy of the schools changed. Six teachers
mentioned thfat the schools changed the Hebrew pronounciation from
Ashkenazi brew to Sephardic Hebrew in 1948. Five teachers indicated
that Israel became an integral part of the schools. Two teachers

indicated that Israel is not a religious country but a nation one.
e

/
Five teachers indicated that the educational philosophy of the

schools has not changed as a result of the establishment of the State

of Israel.
A

Questions 11 and 12

Al]l forty-one teachers answered these questions and indicated
that the number of Hebrew books in the school library increased.

(:) Thirty teachers indicated that the increase was a result of new books
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which arrived from Israel. Fourteen teachers indicated that the books
are not suitable for the children because of the high level, of the
language. Six teachers indicated that the school library increased

from books that arrived from both Israel and the United States.

Questions 13, 14, and 15

-

All the teachers answered these questions and indicated that the
schools received audio visual aids, film strips, maps, slides, records,
posters, etc. from Israel. However, only fourteen teachers indicated
that they used these audio visual aids very frequently in their cla;ses.

The others used the teaching ailds sometimes or seldom.

Questions 16 and 17

All the teachers indicated that they used to decorate their
classes with materials that indicated the existence of the SEﬁte of
Israel. They used posters, pictures, post-cards, and compositions
about Israel that were written by the students. Twenty—-nine teachers
mentioned that the Israeli flag was hung together with the Canadian

flag above the blackboard during the whole school year.

Questions 18 and 19

All the teachers had many discussions with their classes
regarding current events in Israel. The average time spent in class

discussions was between 20 minutes and 60 minutes.

In the upper grades, the average time was 35 minutes, Ten

teachers indicated that every Friday ome period (45 minutes) was

D
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C’ . devoted to a summary of the news that had occurred in Israel that week.

Questions 20, 21, 22, and 23

The school administration always helped the teachers to bring
Israel into their classes and into the whole schoocl. The most comnon

way was through movies and lectures.
L

Question 24

The reasons for 'bringing' Israel into the school were:
National and religious holidays, visitors from Israel, special events
that occurred in Israel (war, Russiam-Jews, terrorist attacks in Israel,

memorial days, etc.) .,

G Questions 25 and 26

7

At least once a year there was a teachers' meeting to discuss
the place of Israel in the Hebrew curriculum. Usually it was around the
time &f Independence Day in Israel. Special meetings took place when

some important event occurred in Israel, especially since 1967 after

o .

the Six Day War.

Twenty-five teachers could not remember the names of the topics.
Six teachers mentioned topics that were related to events which occurred
in Israel, and how they should be brought into the class. Ten teachers

could not remember any meetings connected with Israel.

Questions 27, 28, and 29

("5 The Israeli agencies such as the Jewish National Fund (J.N.F.),

P
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KereQYHYesod, Keren Hatarbut, the Jewish Agency, the Histadrut, the
Hebrew University, and the Department of Education in Israel, all
influence the Hebrew curriculum and the educational thoughts of the
teachers. The newer teachers, who have worked in the latter periods,
did not feel that these agencies ﬁad any influence on the curriculum.
Twelve teachers could not indicate the influence that the agencies
had on the curriculum. Twenty-seven teachers indicated projects that
took place in the schools and were initiated by oné€ of these agencies.
Six teachers of the United Talmud Torahs mentioned the fact that the
new curriculum that had been issued in 1973-1974 was a direct result

of the special help of the two educational professors who came from

Israel in order to write the curriculum.

Questions 30 and 31

These agencies basically changed the teachers' attitudes
towards the Hebrew language; from being a language of prayer and
reading into a spoken language. These agencies brought Israel to the
students as a living country, with her culture, and from various
points of view such as economic, political, and geographical.

Seven teachers did not feel these agencies contributed to these things.

Questions 32, 33, and 34

The important people from Isrsel, especially the politicians,
(Ben Gurion, Itzhak Ben-Zvi, Golda Meir, Sapir, Dayan) influenced

fifteen teachers in changing their educational thoughts.
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The changes were

a) to contribute money for Israel and
'

b) to encourage their students te contribute

their monev

¢) to correspond with students in Israel
and encourage their students to visit

Israel.

£

The other twentv-six teachers did ncot feel that any important

1
people influenced them .

Questions 35, 36, anc 17

Only sixteen teachers out of the forty-one read the Hebrew
newspaper which was published 1in Israel, and only the students in the
upper grades of the elementary school read the paper. Nine teachers
read the newspaper once a week and seven teachers once every twc weeks.

Two newspapers were used Lamathil and Haretz Shelanu.

Questions 38 and 39

Fighteen teachers out of the forty-one communicated with students
in Israel. Most of the communication has been within the last ten
years. In this particular case, the Jewish People's and Peretz Schools
has had more communication than the United Talmud Torahs (five
teachers of the United Talmud Torahs and twelve teachers from the
Jewish People's and Peretz Schools). The communication was made by

letters and exchanges of greeting cards for the holidays.
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Questions 40 and 41

Both schools donated money for Israel, especially after the Six
Day War and the Yom Kippur War The Jewish People's and Peretz Schools
have an annual contribution to the Histadrut in Israel, while the
students sell special coupons for that purpose. It was also found
"

that the Jewish People's and Peretz Schools sends an annual

contribution to a certain school in Israel to support its needs.

Questions 42, 43, and 44

Not one teacher indicated that his plans towards Israel was
resisted by the school administration. All the teachers from both
schools indicated that the school administration always helped the

teachers with any project that was connected to Israel.

Questions 45, 46, and 47

All the teachers agreed that it is important to teach the
culture and language of Israel. Seven of the teachers indicated that

it was not enough, and that Israel should be part of the curriculum

as a separate subject.

Questions 48 and 49

Sometimes the current events disturbed the regular curriculum.
On the other hand, eleven teachers indicated that the current events
in Israel are a part of the curriculum and, therefore, they cannot
disturb the regular curriculum. Most of the current events that were

discussed in the classes were political events and the relationship
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between Israel and the Arab countries. Only six teachers indicated that
they discussed other topics such as economic problems and social
problems in Israel. Those six teachers taught in the upper grades of

the elementary school.

Questions 50 and 5l

The present type of schools would not be the same as they are
today without the State of Israel. The reasons varied, but the common
agreement among most of the teachers was that the total number of
students would be much less without Israel: in other words, Israel,
as a state, 1s a very portant factor in sending a child to a Jewish
school. Seventeen of the teachers indicated that the special Israeli
spirit that dominates the holidays and the other assemblies in the
schools could not be felt without the State of Israel. Nine teachers
indicated that without Israel, the lessons and the school year would
have been very monotonous. The fact that almost every month there is

something to do for Israel gives more life to the everyday studies.
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3 CHAPTER VI

] SUMMARY AND CONCLUSIONS

Summary
This study has examined the effect of the State of Israel on the
Hebrdw Curticulum of Jewish People's and Peretz Schools and United

N

Talmud Torahs of Montreal, for the last twenty-nine years. School docu-
4
ments, Interviews and questionnaires given to teachers were used to

support the hypothesis that the State of Israel has had an lmpact on the

Hebrew Curriculum of these two elementary schools.

o Two major points were investigated:

1. The goals of each of the two schools before and after

the creation of the State of Israel.

The effect of Israel on the Hebrew Curriculum of each of

the two schools.

WY PO TS OV LR R e
N

A study of the documents of the two schools, the interviews that were

-

conducted and the results from the questionnaire, all indicated thQE\E?th

the goals of the two schools and their Hebrew Curricula were indeed affected

by the State of Israel. From 1948 onward the ties between Israel and the
two schools had Iincreased. These ties were further strengthened by the two

Wars in 1967 and 1973.
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(; Conclusion

Based on ‘this study, the author predicts that Israel's influence

o TR T 5T

on the schools will no doubt increase in the future. The visiting of

Lows Jar
Pl

2

Israeli educators in Montreal will also increase and the two schools

will look towards their help and advice.

Special Hebrew text books will be written to fit the needs of these

/

schools and will be imported from Israel. All of these will have a
profound influence in shaping the Hebrew Curriculum of United Talmud

Torahs and Jewish People's and Peretz Schools in the coming years.
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©
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APPENDIX

Hebrew correspondence.

Hebrew questionnaire and answer sheet that was sent

to the teachers.

English translation of the Hehrew correspondence.

English translation of the Hebrew questionnaire and

the answer sheet.

-121-

PPN I PN Oe-S Y RN 20" 23 T R PRSI RTT ¥, TP ﬂund,,..uat‘m' Pevr-E o

e

|

TR S B

otd riw

3 o ruen e



T = - a o o o
P T T T 3+ T T A MRV KTs . vl <+ e = onm n =

N

BE DA

it 7 A AR A

v

A
x

.

b

.27

LA L e
N

BRI IR VAN R T

713y r pTaAID L7 y JIPNT Y DOIC .1 OYDDL Y37 3raobd

tNIPNT Y330 TN Y o IpSann 1aT o A¥ST DYTK 1 YT o3pnia3n2

NT0T InM 7273 40k a3ICH 2Amab 3y ns patye X
+.N137173 717123 N

11928 71 Sy TI3193 Anx 211 0o oa1rcab v or pIvrT .2

.03 a33rnY 2'Ito 7390

7D 7Ton N2YAD I DY OI0Y%y 210 a% 3 9Yr onavro oA
N123197 933®2 2207100 27770 93IIX 23T 371137 nAa L2122
9> N2> ,ZP73CAa AY2IR VO O 0 N3IR O ,TJPNI37 D2 .n13aT

]
-
J

v
g
~
1)

nnw 2 XX .23 0a 1T INX P2 MYaral onoYact

CYYIIANA OCYIDTYA ONDCS YN XYY a0In 112903 wY ,n1D231p0n

22301 LDIVNTS VD IR XX AT DRY 113V N2 L, T2 Do DY

"33 200 P20 INRI NN OR P73 k22 0% 7?H% n31anN

TILSTRNDT O NAR L, NTINYD R? 2N LD AR p3PIna onTIpn2
nROPYn AN 1T IYRNTAY TPRC O MNID2TYOTIRE IITN XX 11T OIRa
3021°a% ©5var Tata 7ira a23cac 29 (o2 owaw .07

LONP3 D1 21T YTYHCO 71027 117HTa D2

J1Ip 1IpP?n .X -1 pIyzy oora W

Yo o7 92 DY?ITIAY] ODYYIPpUYA OR0Aa R L2

nijamra D1

3

nzIp

e Y —1

>

Ls
b
A

<

—
.

..

—~ ‘2
d .
[Se R

na .»"313 7002 N2 YIrkp INGKR 5% NDI2Y xY2 19>6 790 1 t1e

OTO 7PNALTIOY N2y oAkl a0 TInYnl n3v 1365-1°57

N132ICo N123% 31277 273700773 2317100 233 JR12717 7 92

e are iR v 75ty (A YT TV

RN e e

-125-

4



aInh 3IRn ,nit3y ,712C npthZ1 Aav%tnnx NI1y DA a23Ipn3Y a0 02

vea  ~rrre s oI

y YD 0T 2% Yppya *IIAPS OO0 N2 D2y 0YAC SDIPr RN

=

-
'

e deN I OININI 1Y XD XA

X202 «pP1INDD 300 TR O3 ;NMnrIcp aPR0 2¥ 27T 30N DX

s XX—=21 Dh11ITNa IID NR

LRI oy

17723 38 ,7031° nanty a31ta 2102% 1913 ()xxppt a1l
Anax *3an>3/33p> ®xax ,a210na DX 23a%n X 530 pizaican
.7137Cnpa 9DOP (13 2P TID23 972

D°71D°%7 NI30p1 £IYYOI ©rIva TInrvm 15 2 /oou

07 92% (’)on’nn N7y 03X T3 pIN?? Ok 129 ,0202EAa

NECas SN el a s L

LANKR 3TNy YND

.20 PO 7Y SAwnl 020a IpatTy 2y 313w 1Y 5710 Y3310

1T ‘{1“3’33




2 Doy

?0n

IraIPaAn

12 nnr

; 1oCcn N
L
k n2CA

F’ Np

°"3nnov

PR uon

aoca 2n3 (3 ax ,a0a 71090 (K31 DI2P MORA
- S du Bo RN s Ralv B o

t,1,1,71 {2 ,I% 32,31,% (& :pIN*>33 DID7Y DAG
?HYRO™Y31 IDHTIA LK 2SO NTAN A CRA
.7337T J3AaC ©YIoD0S 3IDO DN (0L, 1D Dh

> 93 ~333°07 nNUNaAra IILCYY OITTIpIa o nNIPe and

nIy- Aapd L,C?I°?93 [0YI1¥Y ax7Iaa niyc 9Yo0
?pI1* Y3 ,719%Z Av03vS TAInYHT

.7AND1 NINY? TR NIPIXPNT AN 1 E

$53 ,7921 DX ,1319C7311 TR 20TIN DIYIIPI 11T
.773237C00 03082 NIIYIINA NIDIPAD

>3 9T n°>33°0Aa A'9iIcIvYOA an3IC LNy, 0ORA
?HRTTY NATIND NN OC AaR3AnNZ

?z2>71108 1 anD 1°3Z9% 92308 , 12 OR

n*31 n*ID03 ,3777390 227200 IT0AT 2SS OXRAD
. 21945 Irn VX

X
?Y®\"T°p 1y*aAn CY*MIDOO R ZNa , 12 CR

A7 DYTORTIA OYTY 272 pQgOD IR, TINT phg0a RO
?9o50a n°22 PRT0MD

a) 1y;;mo R v1’0331/1x O 901 nTHOCH oA
?nIo*>o>n ITPR2Y 1D ON

2 AOx 1?X TR IpINn2 InnNd DR D"P‘? aaAa3 orao
?9na" nadYan -

“ncpnaTno o022 7210 Al o1 T, 12 T

op1~ C*y73178 Py 1np>: 2°31*7 11790 i T
v N Bl Is S Bl o R

?71Y [oerR% npoIpa L,1vY2, nDIpsS aOns ,12 8w

SKIOT DR OK*3IAP" 77 7Ty 0D2Ca D'z nPAalnaoonna

?9ox,1>*3 n3y ,1> or

<7

.18

L10
.20

.21

N RS AT T

O kiaresk Wk

-

3

I XL

N SR T TV Lo T 2o T

I REVUTR ™ SR TN SIRTYE VT



A & 1 WAL %+ o g -1 €1 AT . TP e

TR

s

i

"

W e

B R

P

v

2N

7.

eV

L

e

~
MY
.

ULCTelucel ¥ udtgt

CU el LQeCLUYU
Mg o CclY oor el ULCCeL
(N LuUdTol 8¢ LSU orrTu

LNDT Lol b CtlTfetlUu «
N2 clt uu vl o vQuLu
CNg o SLLbl o NI oueterl

2 Cclf Tedl 0 LLLCe
daleC CgavLa
TNell LCeZ LU raUuQzu
N2 Cclt Sodl o aaiu o¢
LNZ L_LlaU I&cUlLTeD
JU Ul U TleeOg

tooZlf Ul el NTOC

L¢ LULate vlerttllel O

UN2 WT el

¥gQ Cl¢ Mgy v~ LLYax
L'Ng NUL TNLdl Xelde U
Ul el LOTLlec¢l 3wC &

J0 TL1l%Y Ueo Lol TLGeO LILQLLU NGU g

U@Ll e Lol leldy

Lo CLGed LULQLLU QQOLeQel QelILVE LOGedLt 8¢ LLOT U

wg Cl*Y QL Lel TULAONGC Nqu, LaCL NubL.o Quos

0 LG QM LUU QL CTU ¥ Ll TL .Ml THGL Thel Gl Lotl)
JLYLY (T ,acueu nrrngu Jelol -0 ol (Tlegqen nuciu!

v ittt en ol eLeTULLU Jlitel dol Ll LTL G¢ TLwXcQ

S O TP T G S ol N ¢ GGLUTNU 2L,

12 ClY Tl LLCC gaUL 1L LuTLGU,

Tl Lol u
Ll UTUclo TelU LACL ,LUTONU YU cuwbl g, (&eTe T UGl

G¢ LGUL
SUTULGU CTel LQCL EeeoTL gGT LS

cxNac

U NGUe
5 Tl Logl, .
QL OLU Ldolitld gueleTl eztug® MU
GrLLaLuy Mol
CULLD CQACed el
g ol <¢XlbL NU LJSZLeQ”
Cel UQEUeLL LTl UgQelelT TellLNG

TEULTCO QL

RUL G QLD®

cOL NGO

NG LU,

Ll

Lu xuLcut

.

L2l 4au

2L TULCU.U

QL (el T(lLNg LIGelUL

JguQLuu

Tcuul,

8¢ ULCT U LGeQLL O NL

YA

Neo LLaCB8U,

L el el

0




. R 4 - —— e

i R N

()

AN I3 NIIATT 1Y 3YICIZO11 o YNMAaTY 3nvaY o IRnS

. ¢ '0YIYNONT I Do)
‘ . .

7ony T Yo oan ,x7 bR
. pr3*nPn0a 2aA0v

(@]

2P OS5 9®ATY paIaas 2753 10T v anD Yt oRa
' ol i olv rint

N NIY37737° 329 3273 P87 Y50t CYoC1T 7 DTYIANRT NN
a 'MII37p 0O nYYY 13N S and53 59T 5 an

.N1I5y DARDAIT 1YY, 13 Db

:‘lvlﬁj‘w Sy

>2rn 737837 00D ApDCa o avI 3N
"S5t a3tz vv2o (non3raa 1n31Ipnpa) o1

3
-1
J
< 0
x
Zl

tJ
>
il
o

'

w vy of ':','l,M <

A it T B U BT S SN

e

43312 Yy A% Zapor 3% S711o Y3340

7177 N TY 33T LAY 1394t Dy oAb

AT AR

531 Y Tty TpIan R, DIVROT CTITD X

‘3; L7717 OAYY pgi1zTan ©9ilt Bt

Ty
L - -~ =
- , 327022
AR 1>=Y32
-
7
SR
‘ e

-129-




SRAYVTTPRRRIE D IR RV TR O W R YRS 8T W RN e

o - ~"

-y,

A

s

o e

-

Sas A s @B AT i

———s -t o e = d— - - — e - - et e el Bt i - - — e Aate s me o e -—
1066-1973 1757-1765 1147219255 EYTCRVEN e =501
¥ :
———-———_~——._———~_T___.._~--_.. __-_..____..»,;.__._ e e e e —————————— e - —— o e - ——
-~ | ' ‘
i 3 | i T el Tk o
3 ol IR Ao e s
' ' r°T - 92¢
L - : - A,
{ ! 3,3, .
! ,T,'},_','T .
' L]
! 12 .
\-j .
! 1
. XA
: R s
’ ol lin I Holil ol ol
. . |
: : 1
! | I IDoR B S
\ ‘ |
] ) ‘
- i .
w '
? i |
y ° v1:/2 y 1, /2 A R R IS ,1,2 ,?,?,2,1://?,1,1/2 TAr Dary 19cC
& I s z
y3Y2 4,3, 240 N NS R VIR A - N RN T 1
4 Vo
A2 4 42
2 412 1 e y2 10 0 PR T e R T The 7asnorec
. 9o
~ T - 7t~ 3 A
372 .3 ,2/2 V300 0 422 RO R £e300 03 72
e
2 4,2
A2 4 A2 4 ,
l .
! !




T e W R IEIRIN T o 2 TR IO TTREI T an e g BT ST 40 T : - o o 2
1966-1973 1957-1965 1948-1956 1945-1947 ' <27 09RY
S St S -
\‘ t '—l
AARNEL
AR Il
' ¥
(n¥asar  w>
. 2
nicarape
AR b
n
(n)ao71r wo
' j
[
w
pod
! .
= ! ‘
! —_
.{D o
®7 .2
———e o . e —an — - ;:

zYvi33c
qr 01012
s2CY Yz Y

-

AR

(ST




TSy b fhaliaia o200 b SV L oiiad 207 ST

0 —_ Q__

A

pr=F They N &7

[N

1966-1973 1057-1965 1943-1956

1946=19247

.07

17

12
R 2

- - M (N -
AT T

ek aa

L1 2
> WK =
+
X9 L2
e L ;
1
!
1
paaxy ovnaz o, 1L YO MYTY 1T M AR !
1
QY>> 91 '\'{‘H‘.c AYRC %P on331Yy 1Y% OACRD L, T1TAIONRA i
! i
LIONYRAND DZAT NI {
1
! I : !
I Lo LI O T T e - f - - * - - .- = -~ @ = aem e i v mbe a4 e . ot sa e e = = o !
f T
. R
\ H 12 . R |
Y : &9 L2 !
| |
L g | - ‘| L1
w - .
W | ! 12 %
| ! N9 . .
- W Ay, ¢ -”F—m“"*-— By - A Satpe b g I
. l
4 0
. ' 2 i
( 'MI3I0° ZIapIpH L .
H !
i | ' LTAIRN
TmroY L2 i

raIpaInAa

TPy Y
R R RIS

——— e e

e ——————— e~

r

— —————— -

12
R

o
3




O

1966-19

T3

- s ——

1957-1965

—— - —

1949-1956

1946-1947

NG PO AT PO e L E

TR, T -

N

S

« U7 98D

A1
IpINa Yaae
S F PRI Rl

5
X R
, | (r\,j‘WT v
1
|
!
1
]
i
I
|
e S U — -
1D X
kY *.3
! L1
' ' T30 TY AT Cn
' CY3117° 1 3910
O U R S
! LY
|
. 12 R
' KD L,z
N | ’ .21

172" 2125777
nv933n annnra
91Ty Y cecAa nol
01.7

(pY=211 w9

e h n e MM e e v s L N Y E N Sl



FRRT el e

NM.

¢k tLcLy)

al

UGUebk ¢ CoelU Comr.
bl NG ¢GTe Cq
CLe (UTeN wU
Luda Loretegu
LLLCen azTul

~134-

1
- — < —— —————-
{
T* N M |
x* cl o " i
Ze* m
— + ———— & — v et <t = e e —n
! i
|
# !
: |
Laal
(e’
I' — VI|I|||D —_ - — — - — —— - - — WP - -

NN Lo

Lo l=9VGi

I

e

966 L-¢Vul

G961L=LG6 1}

£L6L=99601L

B

= - AR
MR . A b aanenslris

PREN A S

Amt“.;




IIIIIlIl.l.IIl.l.l.ll.l.l.l.............llllIIlIIIIIIIIIII-II------*
_a ‘\ D

———_—— - . ——— -

1966-1973 ; 1957-1965 1948-1956 ] 1905-1947 Lon e
Va .DIDIPNN PIAIXRY BRANI ,7I7LY TIB 93 x9NY 1IDT KRIK
ADIPN 9P I8 NPYIORm AYRT 9P A331P 3k JOKRD
LANDIRADA NYAC NI DYEXX 31T 1773 NP0
et S Tttt T - T R T T T - - T T
‘ ' ' .24
| PX3AY niaven
! T RIE)
1
!
! \
T
noaT n9
H i )
3 |
wn , '
i : i
i
.25
! 10 oK
l k7 .3
' .26
! ; 1170 DYKDIAN
! ! ; n11°07%31 03
. ‘ Ld%990n
i n 1%
| 9317 kY
)

\

T TR O T R SE TR R W DR v SRR T L E e SRR A L S PR NP .

TR G ol WY, Y
.y

e e Y o 14U, LN, S5 )

-




|
¢ N I Iy
XL
!
Tuteled LGelULLe@
Ledfleel _
62°* ,
~ + lJﬁ"’.\ — *-I:“.u
! i
!
i
]
JLCT U UCeelUlLleC
H LAGWEL [ _
m \D
; . CLGe¢3 LGlLultu R
¢ vl _
i ——— tm e e .
w Ce oo
Nt Cl
i \10.
:
'
t
{
1
a
. raal :
. |
' e o e e ot wwevim e o e = - o
; mTaGL o Lact LVEL=9V6 L 9¢GLl-uvol G96L=LG6 1 £L61-9961
5 e
, ()

o

T L TRRY o XY ey e il Lt L g LA e ANk

s




- - - - RN s (VS F T acd wt
= T AL A s o i ¥ v T i S he s e AT o T A N
PO N L -”'-» L—— B e e e kil R i ke S e P S —

1966-1973 1957-1965 1749-1956 1946-1047 Lo Ay

qonn

12 .®
R2 .2

4LET~

P — ) - e — r— e o e e e+ - —— C——— _..r,. [P,
Al
YR NIRNAIT
nye-11

— e e ———— v e AT L

— e h e m e



[ 5 T N.

«

AN

.m!W.

¢ u itce(u)
NL

LLlLheed

e —— e e — .

- vy IAROTIRET T Ty

43

¢ aLcL(u)
Nt

Ly wxngtaea

"
m

e e mm = i T A - —ap ———e -

DL “c*

Lvel—=9velL

966 L-ubElL

§96L-LG6 L

£LEL=9961L

~

o




- e——

B e i et e

O

1966-19173 1957-1965 1049-1956 1946-1947 L D7 07RO
)
12 X
RY .2
A 236
A DYIIpYY ST onInc
DYHRAOCY
| IR
| © (n'9o517 &>
|
|
:
i
- 231
% CInYwn pIdDToONn
! «0%3YNYYP21
f
}
|
|
;
-

ORI o S SRR s 4 T g bl S b

1D R
R .2

PP

TR LT et TV AR W TS '

AT L R L - r—A——— e

[PPSR




N

N
el

- - - re——— - ——

Q

:
DI SR S 035 il A ST 1, VLSt - o g it A oS s vasl e
l- -

npInon

nanIanrnn

IR

(pn)aoar

3
\

5

1966-1973 1957-1965 194°-1956 1946-1947 L 0n 17y
\ 222
nIYxYY pYoOaTn
oy 0Yaopa
9KT Y2 oY YIYRYN
{
]
| |
t i
|
|
|
! 1
Al ’ ‘
SR Ep - < —— _— ~ - —
= i -
8 N | _'—4_
' v TJ .R
! _l XY .2

o

——

o . = et e W



o

~

3

Y] RIPER

e mmn e —

12 oK
X2 W2

Nzﬁ 1113100
ny% Sy 1%3pnn
2:€4 nv: nvman

IN

{ndas1r  wv

- A B N o e - - - - - bbb b Y = T -
1966-1973 ! 1957-1965 1945-1956 ] 1946-1947
JNIDIPNA PIIRY ONAND L,TI0Y o DO ®O9n% 10T NN
anSW ADIPN MY IR NPYION AYRO By 31y 3R OIOKRD
JOANYRANDN NNXICrM] DY—xw YIM 1YY
L -3
o S
o
'-"7:‘1'
’% . (
d t
{
|
|
|
)
l
{
' |
=
L — !
& ' |
:?f. ! }
il | |
3 — S
¥4 Lo Re o W s L Y v - - -— —
A%
B . | ;
2 i
~ !
‘h\r‘ '
| ,. |
{
| |

.44
90 npa3Yon
90N pYl nN%n3n

K

{nYaorr x>

o !
L TNy W mgeny wpep RSN ST TR TR AT

H

o o e




N s -

o

1966-1973

S e e e s

1957-1965

O i S

ST T YIS Y T

Q

1949-1950

DT ERS T AT ITAIIIRC A > e

1946-1947 LU TN

42

12 X

A€
1Non- TohATIn
*9> 7scn

PKRNCY NN

nYaz
7YInav
nYzan

|
4
|
J kY .2
l
i
?

]
|
, |
— {
&~ '
v |
|
' !
do- NS -
! | 41
I 19 Wx
! 9 .2
——— - R e -, e o m——— ---4‘ - -+ -~ - m— - ——
i | Lﬁﬁ
J ) ' 12 WK
| ! ! k2 .2
t
( | 243

[T SN R VSR SR = R U

—iat [ -

. 21T pAIRNnAIT
| .4(}
IR

(p)=21r x>



M e o o~ e S A

AR MLc B b =t aw e v ey ERE Y vt o o ————
N
LY GLLlL Lo gug C7 v
LTL LU Te o el Tl e SUL3de LU Ly ¢ 8Q3L LUlleqU LEGo¢ L cJdelu uLitwee ~
- HTx TLLO &o.o NJ ¢ L2LLeZ Ll »3 2l C¢ LAQLLel e wTRiU o teQ"
' J
¥
' ¢
)
| .
STl le e LT
L . .- ™
— P — — - - ——— e e et @ e e e ——® e e e e g
. . —
| - (4 v ]
| N C1
-
e e v 1 "
- - - —— — - - - e - - - —_—
Ay ¢
-5
-y
]
' i
\
‘ RoJ _ _
,- ~
- 1
RS P ,
| 4
+— X L i o e —ae -
—— - - - - - T T T -Li; .
. , Ve | ' ot T e ' VO L=LGut Mﬁmwlwwmr
R - _ — e e
iR
- (.
_ e e e R %V&Ui&uf(’&é% N~

-
&
r i

{5

.77




T

'*‘V‘\i'

o

]
¢

')

SR

A

AN -

>

g
]

-

T e N R ey - e -

11::

- ——— - - -

' Dec. 19%th, 19/4
Jear e e

.

As - fellow teacher and s graduate student At kcGill
University 1n the Facultyv of kEducation 1n the Department
of kducational Adminiegtration, 1 am writing a thesis

on:

"The Impact of the State of Israel on the

Hebrew Curriculum of Two Klementary Schools

In montreal, The United Talmud Torah and The

Jewish leople s Schools and Feretz Schools."

I would appreciate your willingnecs to devote some
minutes from your busy schedule'to answer this questionnaire

and to return it to me 1n the enclosed stamped envelope.

Dr. J. Braverman, the Educational Director of The
Unitel Telwud Torah and Kr. N. ¥i1lchesky, the Principal
of the Jewish People s Schools and Feretz Schools have

agreed to support my thesis i1nvestigation. Their two
letters are enclosed heree

1 am strongly grateful for your help, and please

remecber that your answers will greatly help i1n my

research. 1 hope that you will take your time to assist me.

«

sincerely Yours,

3enjamin Ziv

~144-
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Directions to Fi1ll the Questionnalre

t.. '
o

You have two separate sheets:
1. The question sheet

2. The answer sheet.

For some questions you have to choose one answer

out of multiple answers. For some You have to circle

—
i e

the chosen answer, (circle only one answer). For the

\eda

rest of the questions you have to write a few words.

There are four columns which relate to four different

periods. In your answers please respond to each question

.
T TP
AT TN ER A

1in each of the four columns if you taught at either
of the two schools, United Talmud Torah or Jewish reople’'s
and Peretz oSchools.

@ Please notice that your answers in the second
column should be related to the first one, and the third

.
-
2
St
2
Lu
<
7
»
{g
B
-
p
5
’2
)
£
]
..

column to the second and 8o on.

. Example

1. Did you visit in Israel?

question Ro. [1946-1947 [ I948-1956] 1957-1965 | 1966-1973

B

a. Yes

P e | XX XX A

i
!
i
applicable '

1 ' {

£
In case that you do not answer a question or one

column for any reason please do not leave a blank column
but fill it with two XX's which means that you did not
,Q answer this particular quf,e«tfon or column.

-147-




’(.) Please remeuwber that tl.e Hebrew studies 1nclude
the Yiddish studies too.

" If you require additional space for your answers,

please write them on a separate sheet of paper with

the question number that 1t relates to.

Again I thank you very much for your help and wish

% TTPNSIIERNRIIYT QT S RN P, e T AT R e TRy

you all the best.

Benjamin J4iv
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QUESTIONS

1.

10.

11.

12.

Did you work 1n : a. United Talmud Torah
b. Jewisli Feople s Schools and 3¥
teretz Schools
c. XX 7

Did you teach iu grades: a. 1,2,3, b. 4,5,6 ?
Did you use text books which were printed in Israel?
If yes please 1ndicate some of thelr names.

How many hours were devoted to hebrew and Yiddish
every day?

From the total hourqbf the Hebrew and Yiddish studies,
how many hours were devoted to Hebrew only, every day?

List the subjects that you taught 1n your class.

Indicate the new subjects, 1f any, that were added

to the Hebrew studies in every one of the four periods.
According your best opinion, would yYou say that the

educational phosophy of the school was changed as a
result of the State of Israel?

If yes, would you please, indicate some of them.

Would you say that the number of the Hebrew books
in the library was increased since 19467

If yes, would you say that they arrived mostly
frox Israel?

~149-




15. Were there any educational games or teaching aids

tr.at arrived from Israel?

A TRy

14. Did you use the library and the teachinyg aids that

ari1ived frow lsrael?

15. If yes, how often?

[
f
F
¢
2
1
&

16. Did you decorate the class with materials that indicated

the existance of lsrael?
17. If yes, what were some of these materials?

18. Did you discuss some of the current events that harpened

in lsrael?

19. If yes, approximately how many minutes did you devote

to that purpose?

20. Did the school administration help you to "bring
Israel to your class"?

21. If yes, please indicate how.

22. Did the school administration bring Israel to all the
students of the school?

SRR ey I NIRRT PO K et = oy

4
"
.

23. If yes, please , indicate the ways that the school

administration used.

24. What were the reasons to bring Isreel to all the

students?

(:i 25. Were there any staff meeting discussions thst originated
due to the existance of the State of Isrsel?

-150-




26.

27 .

20 .

29.

0.

31.

55.

34,

55.

26.

37 .

38,

29.

v

N

If yes , what were some of the topics that were discussed?

Did any agencies froo Israel, influence any change
in the Hebrew Curriculum”

If yes who were they?

What were the changes that they made 1n the curriculum?

Would you say that you personally were influenced
by any of these sgencies?

If yes, please give some examples.

Were there sny people from Israel who 1nfluenced changes
in the Hebrew Curriculum or in yYour educatiopal thoughts?

If yes, who were tﬁése people?

What were the changes?

Did you use any Israseli newspapers in your class?

If yes, please indicate the names of the newspapers.

How often did you use the newspapers?

Did you establish some relstionships between your
students and students in Israel?

If yes, please indicate the ways you used to creste
the relationships.

Did you challenge your students to contribute money
for Israel?
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45,

45,

47.

49,

50,

51. Would you please give some ressons for your answer.

_152_

1t yes, what were the purposes of these appeals?

y
H
€
1
)
%

. Did you have any plans connected with the State

of Isrsel, that were not acceptable to the school

administration?

1f yes, what were the plans? N
A

y

!

A
What were the reasons that were stated by the administration?

hould you say that Isrsel as a State and Culture was
brought to the students sufficiently?

If no, what does the school lack, in order to bring
Israel to the students?

Should Israel be brought to the students?

Would you say that current events from Israel caused

you to change your teaching plans frequently?
If yes, please i1ndicate some examples.
Would you say that the school as you know it now,

would have been 1n existance as it is at the present
tige, without the State of Israel?

I thank you very much for
your willingness to answer
this questionnaire.You can

| keep the question sheet, but
kindly requested to return the
answer sheet with no delay.

Benjamin Ziv
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Question No. 1946-1947 1948-1956 1957-1965 1966-1973 !

1.

a. U,
b. J.
c. XX

L

~A

2.

a. 1
b. &4
o XX

3.

a. Yes
b. No.
c. XX

5,

names of books
or
don t remember

1

€SI

Se

Circle one
answer in every
column

or
XX

¥, 1, 13, 2, 2%,
}' }%' “l “‘}

*l 1' l}‘ 2’ 2%,

3, }i" 4, “%
oz 7t R S s R MR

%—I 1» 1'}' 2: 2}-
3, 3%, 4, 43
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*’ 1! 1%’ 2’ 2%'
3, 3%, 4, 43
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Question No.

1946-1947

1948- 1956

1957-1965

1966- 1973

P

R

6.
Circle one snswer

in each column
or
XX

¥ 1, 14, 2, 24,
3' }%’ 4' u’%

i’! 1‘ 1%\ 2| 2%|
3y 3%, 4, 4%

+ 1, 14, 2, 24
2, B%v 4, “"}

é’ l, l%, 2v 2%)
3v 3%, 4, 43

7.
list of subjects

or
don't remember

8.

list of new
subjects

or

don't remember

-G -

Q.
a. Yes
b. No
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Question No. 1946-1947

1948-1956

1957-1965

196€6-1973

10. ?

changes in the
philosophy of
the school

lll

a. Yes
b. No

c. XX

o6

12.

a. Yes
b. No

c. XX

"
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™

Fleace remember to fill every box.
When you don t answer a guestion, please write
two XX s 1n that box.
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Question No.

1946-1947

1948-1956

g

1957-1965

1966-1973

13.
a. Yes
b. No

M‘

14,
a. Yes

b. No
c. XX

nﬂr-.—

——ﬁg

15.

a. Often

b. .Sometimes
¢c. Seldom

R

S

16.

a, Yes
b. No
c. XX

-9 ¢

17'

The materials

that you decorate*

the class
or
don't remember
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Question No.

1386-1347

1948- 1956

1957-1965

1966-1973

18.
a. Yes

b. No
c. XX

T

19,

the time that
 was devoted to
~ discussions

20.
a. 7
b. No
c. XX

*

2l.
The ways that th

school adminigt-
ration helped
you

_Lg -
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Question No.

T e TSRS

—

|

2 '
1946-1947 1348-1956 1957-1965 1966-1973

22.
a. Yes

23,

The 'ay; that
the school
adminigtration
used in order to
bring Israel to
the students.

or\
don t remember

<

-8¢1~

24,
The reasons for

bringing Israel

or

don"t remember
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i No. 1946-194 1¢45-195¢
 Question Yo 9I46-1947 7 1957-1465 1966-1973

L

Please remember to fill every box.
When you don't answer a question, plesse
write two XX s in that box.

25. \
a. Yes
b. No ’
c. XX

26.
The toéics that -
were discussed
ip staff meetings

or
don  t remember
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Question No.

1946-1947

1948-1956

27.
a., Yes
b. No
c. XX

1957-1965 *L1966.1975

u-w“' «

.V AT e

[
st F ol LaVanls

-

28.
Agencies that

influenced
the Hebrew
Curriculum

or LY
don t remember

—
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29.
The changes in
the Hebrew

curriculum
or
don t remember
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Question No. I 1946- 1947

1948-1956

1957-1965

1966-1973

29.
continhation

—— E——————— —

30.

a. Yes
b. No

c. XX
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31‘
Examples how

Jou were
influenced
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Question No. 1946-1947 1948~ 1956 §

1957-1965 1966~1973 |

32. A
a. Yes
b. No
c. XX

!! * f e

Names of people
that influenced

you
or
don’t remember

a

The changes
or

don't remember
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Question No.

1946-1947

1948-1956

1957-1965

1966-1973

35.

b.
Ce.

Yes
No
XX

r

36.

Nemes of Isrseli

newspapers

or
don*t remember

€91~

37.

very often
often
soretimes
seldom

Ce

Yes
No
XX
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Question No. 19461947

-

1948- 1956

1957-1965

1966-1973

3 39.
] The ways to

1 establish the !
relationships
with Israeli
students

-%91~

80.

a. Yes
bc NO
c. XX

4].
The purposes

for the contri-

butions
or
don't remembder
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Question No. 1946-1947 1948~ 1956 1957-1965 1966-1973%
4],
continuation
!
!
Flease remember to fill every box.
Whea you don't answer a question, please
write two XX's in that box. |
'
=
w
|
42.
a. les |
b. No ;
c. XX
|
!
43, i B

The plans that
were not accepted
by the school
adrinistration
or
dont recember
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Question No.

1946-1947

53,

continuation

_.__.\J_f

1948- 1956

4
1957-1965

1966-1973

b

-TL--____-(f

WL-i

44,
The reasons that

the school
administration
had stated

or

don"t remember
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Question No. l 1946-1947

l 1948- 1956

1957-1965

1966-1973

« v rmtfor vy e wen

45.
a. Yes
b. No
c. XX

46.
The things that

the school lacks
in order to bring

Israel to the
students.

th____.g_____ﬁ.—
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47.
a. Yes
b. No
c. XX

48,
8. Yes
b. No

c. XX
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Examples to
answer "YES" of

question 48
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Question No. 1946~1947 1948-1956 T 19571 5
______LW | 57-1965 H 1966-1973

%0

a. Yes
b. No
c. XX
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Reasons to
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LY o W

- - SRR, - e T oA

R S N P =

- ———— o



e S e Y L S OI r

BIBLIOGRAPHY

BOOKS

DUNSKY, Shimson, Shlome Wiseman Book. Montreal: Jewish People's
Schools, 1966,

Encyclopedia Judaica. Volume 6

) PINKELSTEIN, Lester M.;Lazaroff, Allan; Moscovitz, Irving; Salzberg,

Jack and Shapell, Jack. Chabad, Lubavitch Chassidism Today.
New York: 1972,

o
GREENBERG, Chaim, Judaiem and the Jewish School}ASelected Essays,

Jewisgh Culture in the Diaspora. New York: Block Publishing
Company, 1966,

Jewish Fducation in Greater Montreal. 1972

()

KATZOFF, Louis, Issues in the Jewish Education. New York: Block
. Publishing Company, 1949,

OLIVER, Albert I., Curriculum Improvement Guide to Problems, Principals

and Procedures. New York: Dodd, Mead and Company, 1965.

RIGER, A., A Jewish Education in the Diaspora. Jerusalem: University
Press, 1948,

SCHIPF¥, Alvin Irwin, The Jewish Day School in America. New York:
Jewish Education Committee Press, 1966,

.

~-169-



w————’_" ! M s

WL~ L owc=

BT 2 ET

R S8 o L

R

1
e s A a [N R O R T S DR BV VL ol STV LU . R T 5 ok, A

-170-

The Holy Scriptures, Revised in accordence with Jewish Tradition and
Modern Biblical Scholarship. New York: Hebrew Publishing
Company, 1939,



1] ‘ !
PERIODICALS
ALBUSSI, Y{tzchak, "Love of lsrael in Hassidisn", Jewish Heritage.

‘ (8pring, 1969).

{

¢

; BAR-ON, Mordechai, "This Was A Jewish War', Jewish Education.

s

/ (March, 1968).

o .

]

y BERKSON, Isaac and Rosen, Ben, "Is There Instrinsic Opposition

by 3 Between Congragstional and Communal Schools?', Jewish
'*é Education. Vol. XII, No. 1, (April, 1940).
| ; DUBHKIN, Alexander M., 'Thae Pattern of Community Thinking",

Jewish Education. (8pring, 1965).
-r
‘i 0 . ""Next Decade of Jewish Education in New York City",

Jewish Education. Vol, XI1I, No. 2,( September, 1940).

_

~—

EDIDIN, Ben M., 'Critique of the Hebrew 8Bchool Curriculum', Jewish
Education, Vol. XVI, No. 2, ( January, 1945).

-

.4 Chomsky, W. and Bugatch, §., "Development ip the Jewish
Curriculum', Jewish Education. Vol. XVII, No, 1, (November,
1949).

FIBENBERG, Azriel, "The Hebrew High Bchool, Issues, Problems and
Opportunities', Jewish Education. 1967,

A R = T WY THTTERs TR -

GARMES", Abraham P,, "Focus on Israel', Jewish Education. (March,1968).

-171-



5 ~172-
i

y (_} GOLDFARB, William G., "The Goals of Jewish muon - A Layman's
k Point of View', Jewish Education. er, 1964).

GOLUB, Jacob 8., and Honer, Leo L., "Bome Guiding Principals for

e T

the Curriculum of the Jewish School of Tomorrow', Jewish

= -

Bducation. Vol. IV, No., 3, (October-December,1932).

PEARLMAN, David W., "The Curriculum of a Congregational Hebrew
Bchool", Jewish Education. Vol, III, (April-June, 1931).

PILCH, Judah, '"The National Curriculum Research Institute’,
Jewish Education. 1969,

BCHOCHET, Emapnuel J., "The Philosophy of Lubavitch Activiem', Tradition.
1972,

BIMON, Ernst, *'The Future Teachers of Falestine', Jewish Education.

Vol. XV, No. 1, (Beptember, 1943),

BOREY, Irwin, ''The Challenge of Israel', Jewish Education. 1969.

T

EL NN S

PPN WS



()

SPECIAL PUBLICATIONS ,

T AW . VP PN o et

TN

AARON, Meged, A Letter to Mr, Wiseman. Israel: 1959.

Anerican Committee for the Keren Beth Hanasi. A Selected Booklist.
U.8.A.5 1969.

Aims and Purposes of the Jewish People's Schools Association. Bosrd
of Education. Montreal: 1969,

Catalogue of Film Strips. Jewish People's Schools. (October, 1959).

DUNSKY, Shimson, The Vanguard of Maximalism in Jewish Education.

Montreal.

P

. To the Teachers of Grades Five and Up, Day School and

Evening School. Montreal: 1958

bt

Educational Committee, Expo Israel Day. Montreal: 1974,

f

GAMULKA, A.,_A Letter to all Teschers - Memo. Mortreal: 1974

-y

CLIECH, A., The Influence of the Yom Kippur War and the Situation
in Isrsel on our School from an Educationsl and Tesching
Point of view. United Talmud Torshs of Montreal, 1874,

. A Letter to the Principsle. United Talmud Torahs of Montreal,
1973,

. —+ The Bducational Projects copnected to ghc War, United Talsud

Toxrahs of Yontreal, 1973,

173~




—— e e e e ——— - o e e et . —_n e o fl

~174-

(:J . A Letter to the Principals. Montreal: 1973

GOLAN, Yehuda, Israeli Consul, Letter to Mr. Wiseman: Montreal: 1957. x

Graduates' Society Drama Group of Jewish People's Schools. Yiddish '
Drama Group Produces Plan on Life in Israel. Montreal: 1964, K

HAARONI, M., Letter to the Teachers - Purim in Israel. Montreal: 1971,

. Letters to the Teachers and Principals. Montreal: 1971,

. Israel Independence Day. Montreal: 1968,

. Iesraeli Art Exhibit, Montreal: (January, 1966).

. Communication with Israeli Children. Montreal: 1961

-

(:) . Text of Dedication Scroll. Montreal: 1954

. The English~-Jewish Combined Course at the Jewish People's
S8chool. Montreal: 1934,

United Talmud Torashs of Montreal, S8chool Term 1974-1975. Montreal: 1974,

I\

. Suiﬁcstod Program for Teachers Séminsr. Montreal: 1969.

. Chanuchah Celebration. Mpntreal: 1971,

. Snowdon Branch, Montreal: 1970.

. Hebrew Teachers Seminar. Montresl: 1972,
4

» Temporary Program. Montreals 1974,

@ — CUrriculum of Elementsry School. Montreal: 1974,




S TEWEICET R - e e e

- MM B B ST g1 sa R mae N

o -175-

} WISEMAN, 8., The Jewish People's 8chool Juybilee Book. Montteal: 1948,

. Modern Jewish Schools. Montreal,

. A Few Historical and Statistical Facts about the Jewish
People's School. Information on the Jewish People's Schools.

Montreal: 1952.

. A few Important Facts about the Jewish People's School.

Montreal: 1934,

. Letter to the Parents., Montreal, (April, 1958).

. Note for the Teachers. (April, 1958).

. Jewish People's School Exhibition. Montreal: 1958,

. A Letter to H, Surkin. Montreal: 1963,

. Report to the 50th Annual Meeting, Montreal: 1968.

. A Letter to the Teachers. Montreal: 1970,






